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Innovation & Excellence in Teaching

The EAAE together with ACE launched the 
inaugural Pedagogy Awards in 2024. The aim 
of  the awards is to promote excellence and 
innovation in teaching and to share good 
practice amongst teaching staff. The awards 
were open to any staff who are engaged in 
teaching on an architecture programme in 
Europe and whose school has membership of  
EAAE or associated membership of  the EAAE 
in the current academic year. 

The EAAE Pedagogy awards are assessed 
using the Associations Principles & Practices 
of  Architectural Education.1 We believe 
that Architectural Education will flourish 
when students are supported on a learning 
journey via experimentation and co creation 
of  knowledge with a strong connection to 
practice. The awards are a celebration of  
pedagogy where students were taught to 
develop critical judgement and a teaching that 
fosters creativity and curiosity. 

We had 23 entries from across the Schools 
in Europe and the standard of  all the entries 
was very high. The work ranged from small 
scale-built projects that focused on students 
understanding of  construction and materials, 
to larger scale collaborative community work 
which sought to engage the student with real 
world issues and inter disciplinary projects to 
broaden the range of  skills. All the schools who 

1	  https://www.eaae.be/wp-content/up-
loads/2018/10/EAAE-EA-Porto-position-paper-180901.pdf

entered demonstrated a variety of  different 
methods and new insights into architectural 
and pedagogical practice. 

Despite the variety of  pedagogical approaches 
many of  the themes overlapped in their 
work to raise a critical awareness in the 
student.  What is new in education is the 
sheer amount of  information available and 
how AI is upending much of  old certainties 
of  academia and the workplace. Rather than 
access to knowledge, the ability to reflect and 
the internal capacity to discern must become 
the key to the future of  education and the 
awareness of  this was evident in the teaching 
methods of  the schools who presented their 
work. 

We are grateful to all the schools who 
shared their teaching practices with us and 
this publication is a celebration of  their 
achievements as well as an opportunity 
for all of  us to learn from each other. We 
were fortunate to have judges from a range 
of  different backgrounds across the world 
in Europe, Americas and the Southern 
hemisphere. These range of  voices brought 
a diversity of  opinions and expertise to the 
adjudication process.

The 2026 pedagogical awards will be launched 
at the conference in Barcelona, and we look 
forward to a similar sharing of  current 
pedagogical practice across the schools of  
Architecture in Europe.

Introduction
Patrick Flynn

Image of the conference 2024

https://www.eaae.be/wp-content/uploads/2018/10/EAAE-EA-Porto-position-paper-180901.pdf
https://www.eaae.be/wp-content/uploads/2018/10/EAAE-EA-Porto-position-paper-180901.pdf
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The EAAE Pedagogy Awards, inaugurated 
in 2024, represent a pivotal moment in 
recognizing innovative, inclusive, and 
impactful pedagogical approaches to 
architectural education throughout Europe. 
The inaugural edition, documented in this 
publication, received a diverse array of  
submissions, demonstrating the creativity, 
dedication, and critical thinking of  
educators who are reimagining the role of  
architecture in society. The entries exhibited 
a strong commitment to the fundamental 
values of  the EAAE, fostering critical 
inquiry, embracing interdisciplinarity, and 
promoting an architecture that is socially and 
environmentally responsive.

The awards have underscored the significance 
of  sustained pedagogical experimentation 
and dialogue within and across institutions, 
encouraging architecture schools to not only 
serve as centers of  knowledge production 
and dissemination, but also as laboratories 
of  civic engagement, cultural reflection, 
and innovation—places where students are 
empowered as active agents in shaping both 
their education and the built environment.

Teaching architecture is more than a 
profession — it is a mission. It is the quiet, 
patient work of  preparing the minds that will 
shape our world. In today’s rapidly changing 
reality, architectural educators stand at the 
intersection of  tradition and transformation. 
They must navigate complex societal demands, 
technological shifts, and environmental 
imperatives — while still nurturing 
imagination, ethics, and critical thinking.

Teaching architecture involves so much more 
than just imparting technical skills. It’s about 
fostering a mindset that embraces critical 
thinking, problem-solving, and adaptability, 
preparing students for an ever-evolving field. 
Effective teaching involves the integration 
of  theory and practice, as well as providing 
encouragement to students to explore diverse 
perspectives and contribute to the future of  
development of  our profession.

In today’s world, teaching architecture 
presents unique challenges and opportunities. 
Educators must adapt to a changing 
technological landscape, address the growing 
complexity of  the built environment, and 
foster adaptability and critical thinking in 
students. Among other things, this includes 
integrating digital tools, embracing new 
design practices and entrepreneurial skills, 
and preparing students for the evolving roles 

EAAE Pedagogy 
Awards: Reimagining 
Architectural 
Education
Roberto Cavallo & Oya Atalay
Presidency of the EAAE

The Architects 
Behind the 
Architects
Ruth Schagemann & Dubravko Bačić 

Presidency of the Architects’ Council of Europe

Building on this momentum, the second 
edition of  the EAAE Pedagogy Awards will be 
officially launched at the EAAE 2025 Annual 
Conference in Barcelona. Once again, the 
awards will invite schools and educators 
to share projects that reimagine teaching 
practices, enhance the societal relevance 
of  architecture, and address the evolving 
ecological, technological, and social challenges 
of  our time.

The continued collaboration between the 
EAAE and the Architects’ Council of  Europe 
(ACE) underscores a shared commitment 
to interconnect academic inquiry and 
professional practice. Together, we aspire to 
strengthen architectural education as a vital, 
dynamic field that supports responsible and 
imaginative contributions to society.

We look forward to the next round of  visionary 
submissions and the further advancement of  
the discourse on the future of  architectural 
pedagogy.

of  architects in society. It makes us proud and 
confident in the future of  our profession that 
all of  this has been amply demonstrated in 
submissions presented in this publication. 

The best teachers stay with us forever; they 
inspire, encourage, innovate, and challenge. 
They impart not just knowledge but a passion 
for architecture and a love of  designing, 
learning and discovery. They are essential in 
shaping the next generation of  architects. It 
is both important and necessary that they are 
acknowledged and celebrated for the great 
work they do!

In 2024 the Architects’ Council of  Europe 
(ACE) enthusiastically and without a hesitation 
joined the EAAE’s initiative to establish a 
Pedagogy Award for innovation and excellence 
in the teaching of  architecture. Inspired and 
dedicated educators are the corner stone of  
every architecture school, especially so in times 
as challenging as these. 

Architects’ Council of  Europe is proud to be 
part of  the EAAE Pedagogy Award, We look 
forward to future editions and to continuing 
this collaboration that shines a light on those 
who light the way. Let us keep supporting those 
who teach — because they build the future 
before anyone else does.
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THE AWARD 

The EAAE together with ACE invite 
applications for the Pedagogy Awards 2024. 
The Awards are open to any staff who are 
engaged in teaching on an architecture 
programme in Europe and whose school 
has membership of  EAAE or associated 
membership of  the EAAE in the current 
academic year. The aim of  the awards is to 
promote excellence and innovation in teaching 
and to share good practice amongst teaching 
staff.
€3000 will be awarded to the successful 
candidate or team to provide seed funding 
for their research and development of  
architectural teaching. The proposal should 
highlight an innovative approach to teaching. 
More than one award may be given.

Pedagogy Awards
2024 Call for Submissions

THEME

In preparing your application, consideration 
should be given to the alignment with the 
pedagogical aims of  the EAAE
Your application should demonstrate how 
your pedagogical proposal addresses a 
connection with this theme. Such as how you 
have organised the studio learning, innovative 
practice in your teaching etc. The official 
language of  the award is English. Submissions 
can describe a new pedagogical proposal or 
demonstrate the development and expansion 
of  an approach already piloted.
The Award can be attained by an academic staff 
individual or an academic staff team and the 
monetary reward will be used to provide seed 
funding for the proposal’s implementation. 
There is a maximum of  three submissions 
per school. As part of  the conditions of  the 
award you will provide a presentation at a 
future EAAE pedagogy workshop at a date to 
be agreed and/or EAAE annual conference and 
agree to provide a written article on the work.

TIMELINE

•	 Launch of  competition: 1 March 2024
•	 Deadline for receiving questions: 15 March 

2024
•	 Responses to questions published:  April 

2024
•	 Deadline for submissions: 17 May 2024
•	 Jury evaluations: 20 May – 21 June 2024
•	 Announcement of  results: 29 August 2024, 

4.30 pm at the EAAE Annual Conference 
in Münster via this link

SUBMISSION

Submission shall be in English via the attached 
form in 4 parts:

•	 Your name, name of  school.
•	 Chosen Theme. Description of  your 

pedagogical proposal, what are its aims 
and goals and how do they connect with 
the theme of  the award.

•	 Contribution & Impact. Description of  
what your proposal can contribute to the 
knowledge of  architectural pedagogy and 
how you will use the award to further this 
knowledge.

•	 2 A3 images submitted that graphically 
represent the pedagogical proposal.

ENDORSEMENT OF SCHOOL

There is a maximum of  3 entries per school and 
the endorsement letter must be signed by the 
Head of  School confirming this and supporting 
the application. Furthermore, the letter must 
also include a statement that grants the EAAE 
the rights to edit and share the submission.

JURY MEMBERS

Kathryn Anthony
Dubravko Bačić
Michela Barosio
Cristian Blidariu
Dag Boutsen
Lindy Burton
Roberto Cavallo
Mia Roth-Čerina
Patrick Flynn
Oya Atalay Franck
Selma Harrington
Rosie Parnell
Claus Peder Pedersen
Francisco Rodriguez
Ruth Schagemann
Cathi Ho Schar
Sally Stewart
Ilaria Valente
Tadeja Zupančič

https://www.eaae.be/wp-content/uploads/2018/10/EAAE-EA-Porto-position-paper-180901.pdf
https://www.eaae.be/wp-content/uploads/2018/10/EAAE-EA-Porto-position-paper-180901.pdf
https://eaaemuenster.eu/program
https://eaaemuenster.eu/program
https://fh-muenster.zoom-x.de/j/61344940179?pwd=pgOutVrVHyW8Dk5SxUeqj5z4OQtdti.1
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Joint Master of Architecture, School of Architecture of 
Fribourg - CH

Reuse
Hani Buri, François Esquivié & Nicolas Grandjean

Image: dismanteling - edition 1, spring 2023 (Credit: Anouk Ruffieux)

Image: pavilion project - edition 1 spring 2023

WINNER
The REUSE seminars of  the Master’s program 
take place in a unique setting in Switzerland—
the PopUp workshop, jointly created by 
HEIA-FR and EPFL in 2014. The PopUp serves 
as both a pedagogical tool and a prototyping 
space, encouraging new ways of  thinking about 
construction through raw materials. Students 
engage in full-scale experimentation with 
real components, fostering creativity beyond 
conventional frameworks and equipping them 
to address environmental and social change 
by rethinking the production of  the built 
environment.

Launched to transform architectural pedagogy, 
the REUSE seminars create space for student-
led inquiry and open-ended processes—an 
innovative approach in Switzerland. Supported 
by HES-SO, the umbrella organization for 
professional schools in French-speaking 
Switzerland, the seminars explore the reuse 
of  building materials and connect students 
with professionals whose practices differ 
from traditional architectural methods. 
This exposure sharpens students’ critical 
understanding of  their field and encourages 
them to adopt multiple perspectives and 
consider the diverse roles they may assume in 
their future careers.

As reuse remains a relatively new field, the 
seminars embrace experimentation and 
uncertainty. The open structure invites both 
students and instructors to engage with 
questions that require process-oriented 
thinking rather than fixed solutions. The goal is 
not technical mastery but the development of  
creative research approaches. Here, failure and 
experimentation are valued tools, grounded 
in respect for materials and the gestures that 
transform them. Each seminar evolves based 
on the challenges faced and the emerging 
themes.

Aligned with the PopUp philosophy, the 
seminars prioritize materiality and process 
over formal design outcomes. Students are 
expected to build, test, adapt, and sometimes 
radically rethink their projects. Reused 
materials come with predetermined forms 

and characteristics, reversing the typical 
design process—where form often dictates 
material—so that the material itself  shapes the 
project. This inversion fosters a responsive and 
adaptive design mindset.

The first seminar, held in spring 2023, 
involved 80 students exploring reuse within 
a reimagined design-build process. Students 
surveyed an actual deconstruction site to 
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identify and catalogue reusable components, 
grouped into four categories: structural 
elements, outer skin, interior components, and 
a freely chosen category. They then dismantled 
elements at three sites, documenting the 
process, evaluating reuse potential, and 
detailing the tools and methods used.

In the final phase, student teams designed 
pavilion proposals for a fictional exhibition on 
material reuse. Projects included scale models, 
architectural drawings, and color coding to 
differentiate reused and new materials. Each 
group calculated the CO₂ savings of  their 
design, offering both environmental and 
architectural assessments.

The second seminar, Form Follows Matter, 
held in autumn 2023, brought together around 
70 students to build a full-scale pavilion 
showcasing the previous seminar’s work. 
Materials were provided by La Ressourcerie, an 
association promoting reuse. Students tackled 
both conceptual and technical challenges, 
working with available elements to create a 

coherent structure. This exercise emphasized 
how, in reuse contexts, material availability 
and character often override traditional design 
priorities. As such, material properties—
physical, aesthetic, and cultural—shaped the 
final project.

This experience also deepened students’ 
sensitivity to material histories and fostered 
a shift in their architectural perception. The 
constant interplay between design and making 
required daily updates to a shared coordination 
plan throughout the five-day workshop, 
reinforcing the value of  adaptability and 
iterative thinking.

Ultimately, the REUSE seminars and the PopUp 
workshop promote a pedagogy grounded 
in process, experimentation, and deep 
engagement with materials. They prepare 
students to address an uncertain future not 
only with technical skill but with empathy, 
creativity, and contextual awareness—qualities 
essential for designing in a world shaped by 
change and resource limitations.

Image: assembly tests edition 2 autumn 2023

Image: Pavillion assembly - edition 2, autumn 2023 Image: Reuse Pavillion, - edition 2, autumn 2023.
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new images

new images

Image: structure and interior clading - edition 2, autumn 2023

Impact of the EAAE Pedagogy Award

The Reuse Seminar, offered as part of  the 
Joint Master of  Architecture program at 
HEIA Fribourg, is designed as a series of  
open explorations. Each edition delves into 
a specific theme related to reuse. Winning 
the EAAE Pedagogy Award encouraged us to 
continue with this teaching format, enabling 
us to launch the third edition, “Form Follows 
Availability.” The title is the program: form 
and availability. This edition addresses the 
implementation and impact of  reuse in the 
construction sector. It questions the aesthetic 
potential of  reuse and assesses its large-scale 
environmental impact. 

The pavilion, built in fall 2023, was given 
a facelift with a new look using a limited 
selection of  materials available in large 
quantities. The idea for this selection arose 
from two considerations. The first was a 
constructive observation. Each element 
favors one construction principle over 
another depending on its dimensions and 
characteristics. Three types were targeted: 
overlapping layers, stacked layers, and 
assemblies of  custom-fit pieces. The second 
consideration is based on availability; 
materials are only available when they are 
actually available. Designers no longer choose 
from a catalog but rather work with the 
materials they find, that can be dismantled, 
stored, or used directly. Material hunting 
strategies are necessary, such as anticipating 
technical or needs-related expirations.

Reintroducing these materials into the 
construction process increases the amount of  
gray energy saved and significantly improves 
the environmental impact of  the “new” 
building.  To raise students’ awareness of  this 
impact, we analyzed the selected materials’ 
ecological value, source, shaping, and possible 
treatments and developed a scenario that 
extrapolates the cladding principle used on the 
pavilion to a large residential building. This 
enabled us to estimate the impact of  the reuse 
strategy on a larger scale.
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new images
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The refurbished pavilion validates the 
existence of  an aesthetic of  reuse that is far 
removed from collage and patchwork. It also 
validates the hypothesis that careful selection 
and implementation of  reused materials 
guarantees this aesthetic. The contradictory 
values obtained in the various extrapolation 
scenarios reveal the difficulty of  quantifying 
the real impact of  reuse. Nevertheless, such 
analyses are useful because they make students 
aware that materials have limited lifespans 
and that their potential for reuse depends on 
their composition and manufacture. Can it 
be reused for its original purpose? Could it 
be used as a façade element? Does it need to 
be adapted? Attention to detail in assembly 
emphasizes that construction principles must 
adapt to the available elements’ dimensions 
and characteristics, requiring specific solutions 
based on the available materials.

The EAAE Pedagogy Award also highlighted 
the architecture department’s strategic 
priorities at HEIA Fribourg: transformation 
and sustainable construction. Several 
publications have helped communicate these 
priorities to a wide1 and specialized2 audience. 
This has increased the school’s influence and 
reputation. It is planned that the award will 
contribute to the creation of  a publication that 
will recount the explorations of  the various 
editions of  the seminar .

1	  La liberté, Construction durable. Un séminaire de la 
HEIA Fribourg remporte un prix européen, 16.10.2024
2	  H.Buri, F.Esquivié, N.Grandjean, Le réemploi, une 
pédagogie avant d’être une pratique, revue, à paraitre en été 2025

Image: refurbishing, edition 3, autumn 2024 Image: Reuse Pavillion, - edition3 autumn 2024 (Credit:Anouk Ruffieux)

Image: final drawing - edition 3, autumn 2024
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Politecnico di Torino. Department of Architecture and 
Design - IT

The Great Game 
Valeria Federighi, Tommaso Listo & Camilla Forina

FINALIST
The Great Game is a pedagogical experiment 
carried out in the Laboratory of  Architectural 
Design Theory, taught in the third year of  
the Bachelor in Architecture at Politecnico di 
Torino. The primary objective is to prepare 
students to see architectural design as a social 
and political tool, and their competence as 
architects as an open field of  practice, where 
gaining agency within complex socio-political 
exchanges is as important as coordinating 
technically sound designs.

These aims align with the EAAE teaching 
award objectives: framing students as active 
citizens aware of  social complexity and able to 
find agency; treating teaching as a continuously 
innovated practice; and strengthening 
ties between architectural education and 
professional practice. Any plot of  land—urban, 
periurban, village, rural—holds within it rental 
contracts, zoning laws, fiscal policies, informal 
agreements, environmental regulations, 
networks, traditions, structures, and power 
relations. Any design practice engaging its 
redevelopment must consider how to design 
both the conditions for transformation and the 
formal spatial arrangement.

Acknowledging this complexity, The Great 
Game shifts focus from individual creativity 
to collective endeavor. Students aim to define 
viable strategies and associate an effective set 
of  actors to push them through, developing an 
understanding of  design as collective practice 
and of  the mechanisms that socialize ideas in 
the world of  political exchanges. Each week, 
players make a ‘move,’ reflecting on their 
strategy by mapping the actors they engage and 
the documents they produce. Moves are framed 
within diagrams that trace evolving strategies, 
both retrospectively and projectively.

The Game rests on three principles:

•	 Projects are objects—not ideas—
composed of  drawings, texts, maps, 
videos, etc.

•	 As objects, projects can be exchanged, 
modified, and reworked by actors with 
differing perspectives.

•	 Though connected, the time of  design 
unfolds differently from the time of  
building

The simulation constructs a complex, situated 
environment where diverse actors—human 
and non-human—pursue varying aims, form 
shifting alliances, and use distinct tools. From 
the outset, players face a world in motion, with 
memory and existing dynamics, where every 
action can have an effect.

Each edition of  The Great Game has focused on 
sites where physical form and socio-political 
dynamics visibly intersect: two neighborhoods 
in Detroit shaped by demographic shrinkage; a 
town in the Apuan Alps dependent on marble 
extraction; and a town in Northern Sweden 
being relocated due to intensive mining 
activity..

Though the course does not require prior 
knowledge, it works best as a reaction to 
conventional design studios that emphasize 
compositional practice. The Game seeks to 
counterbalance the primacy of  form, relying 
on a theoretical apparatus that draws on Actor 
Network Theory and Science and Technology 
Studies. Practical outcomes include:

•	 students experiment with circulating 
design documents via newspapers, flyers, 
websites;

•	 groups interact strategically, sharing 
contracts, formal emails, proposals;

•	 students distinguish between clients’ 
perspectives and their own, as 
professionals do;

•	 students learn to distinguish between 
absolute values and contingent conditions 
of  action

•	 The future of  The Great Game should be 
seen in relation tto the evolving role of  the 
design studio in architectural education.
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Authors want to thank the students for their effort and for the works 
they have produced and which are partially shown in the image: 

P. Zayasenko, P. Mordeja, M. Pascual, M. Herold, S. Demirel, M. Mucko, 
S. Perrone, S. Safarzadeh Maleki, C.A. Grasso Bruno, B. Benyaghoob 
Sani, D. Dagci, M. Galvagno, K. Hristeva, E. Zherdetskaya, E. Demirci, 
C. Tunno, M. Benk, S. Ramirez Cortes, K. Pelin Nur, F.A. Gonzenbach 

Llona, A. Inurritegui, P. Sauter Odio, J. Thiteux, L. Grassato, M. Bilbao, 
K. Pereira, C. Liu, C. Ece, F. Z. Ay, F. Balzan, C. Tomasetti, E. Furlan, 
A. Bortolotto, E. Walkowska, G. Dauby, H. Du, X. Ding, X. Zhang, M. 
Hezekiah, A. Z. Gundogdu, M.A. Altisinik, L. Yilmazkurt, A.M. Paras, 

A. Fabelo Suarez, C. Gil Santana, N. C. Akar, E. Gkika, M. Azzam, 
M.H.M. Bahgat, G. Draganov, B. Stoyanova, A. Mohamed Ibrahim, O. 
Irgan, A. Akbal, A. Azamatova, C. Egho, D. Romankulova, N. Rezaei
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Politecnico di Torino. Department of Architecture and 
Design - IT

Sustainable Architecture
Camillo Boano

FINALIST
Our proposal stems from a first-year MSc 
design studio in Sustainable Architecture, 
where over the last three years, 140 
students from around the world have 
explored architecture’s relationship to the 
Anthropocene through research-by-design 
projects combining theory and practice. The 
studio revolves around one key question: what 
is the architecture of  a non-extractive, non-
racist, non-singular life? This question invites 
both concrete and conceptual reflections on the 
extractive, racialized, and toxic mechanisms 
embedded in spatial planning.

Rather than seeking to “solve” climate 
collapse through form and function, the 
studio encourages students to stay with 
the trouble and imagine future forms of  
inhabitation through “otherwises” to capital 
and carbon logics. These “otherwises” emerge 
from the present’s contested conditions, not 
hypothetical pacified futures. Student projects 
are thus spatial investigations forming an atlas 
of  contested geographies, where precarious 
forms of  life arise through frictions.

Students conduct research-by-design on 
contested territories of  their choice, often 
linked to their positionality or ethical concerns. 
The studio unfolds in two phases: first, 
mapping the complexity of  human-nonhuman 
relations and ecological histories through 
multispecies, multiscalar, and multitemporal 
cartographies; second, developing imaginative 
yet grounded design proposals—small-scale 
interventions, infrastructures, or hacks 
of  spatial regulatory frameworks. These 
speculative scenarios prefigure entanglements 
and spatial arrangements that help imagine 
non-extractive architectures, rooted in what 
is already there Here, imagination resists 
solutionism, offering an ethical stance 
concerned with other assemblages of  life that 
transcend calculative sustainability metrics.

The studio aligns with EAAE pedagogical aims 
in several ways. First, it positions research-
by-design as central to translating complexity 
into spatial narratives and tackling urgent 

questions on architecture, environment, 
and politics. Second, it critically examines 
architectural education’s tools and premises—
challenging market logics, solutionist 
mindsets, and positivist future prefigurations. 
Third, it adopts innovative pedagogies: the 
classroom becomes a safe haven for critical 
thought, resisting market-driven demands. 
Students benefit from external guest lectures, 
rich discussions, and a seminar on Political 
Ecology and Space, with collective readings and 
open debates on the world’s state.

The studio’ objectives are ethical and 
pedagogical. Ethically, it argues that 
architectural education in the Anthropocene 
must move beyond technical solutions for 
climate disruption. Technological innovation 
alone cannot address architecture’s complicity 
in the Anthropocene’s conditions; rather, 
critical spaces are needed to question 
technology’s instrumental use, which often 
overlooks the intangible or incalculable 
aspects of  life on Earth. Pedagogically, 
the studio fosters independent, inclusive, 
and experimental learning. We encourage 
horizontal discussions on topics beyond 
architecture, offering diverse perspectives and 
tutoring modes.

Students experiment with outputs beyond 
canonical drawings—for instance, producing 
artifacts that add layers of  meaning through 
other media that can be listened to, watched, 
or touched. The studio itself  acts as an ecology 
of  exchange, blurring boundaries between 
academia and practice. The staff’s diverse 
backgrounds—from architecture and planning 
to humanities and social sciences—redefine 
practice beyond building, embracing fields 
like development aid, exhibition design, or 
social history that share architectural research 
concerns. Ultimately, the studio seeks to 
foster a radical architectural education for the 
Anthropocene, where practice and pedagogy 
are inseparable ends.

Migration in the Central Mediterranean route is a product of 
different kinds of movement : human movement, resources 
movement, power movement. By overlapping all the data 
related to movement in all its forms, this upside-down map 
shows the complexity of migration and the intertwined 
relations between different components. Those movements of 
resources and power materialize themselves in the form of 
restrictions, shaping the movement of migration : laws, racism, 
conflicts, terrain… As migration paths go over restrictions - 
often through the smuggling network -, restrictions evolve and 
paths adapt in a never-ending pattern.

Restricted Current is a study case inspecting migration : it 
focuses on migratory flows in its causality and structure. This 
research aims to unveil the multifaceted nature of migration 
within the context of imposed constraints.Extensively 
examining migration routes in East, West and North Africa 
leading to the Central Mediterranean route reaching Europe. 
The project surveys diverse sources of migration and the 
various paths converging to the Libyan coast leading to 
Italian territories, and the features influencing their 
formation: the routes are not a reflection of migrants' 
preferences, but a manifestation of the restrictions they face.
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DAMS OF AFFECT
territorial and emotional disturbance of hydroelectricity dams on the Romaine River, Québec

Quebec is a territory shaped by water. The expertise conquered in 
hydroelectricity since the early 20th century lives in the pride of the 
citizens, and its nationalisation in 1962 was a turning point for a 
major economic and political independence of the marginalized 
French-speaking province. However, many of the dams lay on the 
used-to-be virgin territories of enormous rivers and ancestral lands, 
where native communities still belong. This is the case of the last built 
series of dams on the Romaine River, home of Innu nation. Tensions 
are of economic, social and environmental orders, but most of all they 
are sensible, vivid, passionate. We therefore chose to analyse the 
territory through affects, as a methodology for including all the actors 
involved, voluntarily or not, in the hydroelectricity project. As the 
subjectivity of an emotion-based research may be critical, our 
approach is based on pedagogy as a way of enhancing collective 
reflexions and communications web, to consider the participation of 
everyone. We believe in the importance of bringing the personal and 
sensible experience at the center of such a heartfelt dialogue. 

Simonetta D’Ovidio
Frédérique Gélinas
Roberta Longo

200 m

- 8000 PRESENCE OF NATIVES ON COTE-NORD
-150  INDIAN ACT CANADA

FROM SOUTH TO NORTH, SEA TO WOOD

Even the /sea is silent. The waves and their rattling are fixed in a frozen time. She does not have the strength to 
oppose herself to the coldness that had her neutralized on her own shores. She will have to wait until spring to 
attack for good those ice patches that accumulate insistently on her back and on the beach. Meanwhile, /water 
is doing its regular back and forth, gently, as if it was trying to spread frosting on a really fragile cake. Out of sight, 
the dark sanded beaches are now covered by a white and thick wadding. When I walk, my entire legs get eaten 
by the snow. I think of Lawrence of Arabia’s quicksand and desert’s heat becomes the fireplace of my thoughts. I 
wonder if it is the same silence that flows in between the golden dunes, in the infinite of a horizon as 
well-defined as the one of the coast. 

Who doesn’t come from a northern territory, or has never lived a Nordic country, can’t know the /silence of a 
winter night. It is different than the one you can find in houses, in forests, or even in caves or mines. 
Underground /silence is tangible, it is almost filled with flavor. In the darkness of the Earth, /silence is 
taken for granted; no surprising at all. It is as much evident that nature’s one might be interrupted by birds, or 
by the rustling of the leaves. The /silence of winter is dimmed instead. It is like… it is like if you could see 
every sound, but not hear them. You see the wind blowing the snow in huge polar rusts that strike your cheeks 
in violent knives stabs, but the enemy is dumb. The streetlights are flashing steadily in the penumbra, reflected 
by the snow, but you cannot hear their /metallic sizzling. People’s voices seem thud and distant, even if by 
looking at them you can see that they are laughing so, so loud. The only perceptible sound is the one of your steps 
that crush the white carpet. As if every one of them was an offense to the storm’s purity. And that you were all 
alone in the middle of a frozen world. 

Difficile de traduire le mot liberté
je dois t’emmener sur le territoire
marcher dans la neige
le froid sur tes joues
toucher l’eau de la rivière
lever ton regard vers l’infini
Rita Metsokosho

When I come across Havre-Saint-Pierre,  the houses and their warm lamplight condense the /cold air, creating a 
flaky pattern on the windows. It seems like      the frost is trying to isolate the glass, and so, the racket of family life. 
Outside, space remains pure of             any sound. Even passing by the bar, I can only hear the door that closes behind 
a man who, like other            insomniacs, chose alcohol as a down duvet. I almost envy him. I can barely feel my 
fingers despite the              /fur mittens that cover them, and my hair got accumulated in an ice spaghetti along my 
temples. But            tonight, I will go up the river as used to do these ancestors that are not mine, and I will walk the 
451km of              Romaine River. 

The Grande-Chute’s silence is opposed to winter’s one. You can hear the ghost of tumultuous water shaping the    
   ground, but you cannot see it anymore. It is as though it just vanished, as if it would come back in an eye blin          
     and take back everything it left behind. Imagine the violence with which it would do it. Imagine breaking      
   the dam. The strength of /water that frees itself, and utters in every crevasse, in every fault across its way,     
    among roots and sediments. Imagine it coming over the cliff of the Grande-Chute; the sudden rumble, the  
          insolence of a tsunami, as a revenge. And then, the first contact with the ground, while falling. It would  
          make the Earth tremble, like an enormous scream, retained for years; accumulated in a stagnant basin. 

Every step that takes me up North seems to take me one degree down on the thermometer, but still, even if I hate      
    being cold, I feel stronger. In-between Romaine-2 and Romaine-3, the ravages of the flood spread like two arms on    
           the territory, and like a wall on my path; a wet wall that seeks to embrace me. I let myself go to this spontaneous   
                          love    story, as they are the ones I prefer. Slowly, I get into the dark /waters, the weight of my clothes crushing  
                     me    down, but, as on the Dead Sea, a stronger force keeps me on the surface. It may be a lunar phenomenon, or  
      some physic effect involving the difference of temperature between my warm flesh and the frozen /water   
     particles that push me up. Or maybe it is just the river that would not take another lifeless body in its midst.  
      Deep down the waters lay an enormous vegetal and animal cemetery. I am floating above it, hoping  
         that this dawning love might be enough to generate a prayer that I would not know how to say. I  
         am swimming on my back, fixedly gazing the celestial greatness and lulled by this aquatic caress,  
        peaceful like in the sheets of a lover. From my eyes slip out some tears of gratitude, salt grains in  
          the middle of the basin. My head already hits the ground and the stones of the shore. We  
                 always leave too soon the ones we loved. 

Arrived at Romaine-2, the /cold becomes even more glacial, and silence is troubled by acute sighs. It is the effect     
 of /metal, and of the wind caressing its angles. Here, closed to the river, the forest is made of pylons, powerful, erected    
 in military rows. Damned monument that rises over the memory of the tall pine trees, that were still there some years    
 ago. Those who have not been cut, a bit further, stand against this giant /metallic presence. In the night, and reflected    
 by the river and the snow, the moon allows me to see their silhouettes, tapered and bowed by the wind. They look     
 like long and thin bodies, wearing dresses, like the triangular ones that children draw. I get closer and deeper into     
   their branches alley, making my way to the dam’s surge chamber. I have been told not to get closed to it, but I inherited    
   from my mother a deep desire to violate the rules; especially if they involve fences. These ones, frosted, are too repelling   
           for me to jump over. The only contact of my body, even dolled-up in skins and /furs, with the crystalized lozenge patterns  
                          of their /metallic grid, would freeze me. If I put my tongue on the fence, it would stick there, as it sometimes   
                          happened to children at elementary school. I remember their /blooded papillae, the horrified cry of     
                           pain that mixes to the shocking vision of one’s own interior. The red /liquid in the limpid snow. I stared    
          helpless at their anguished eyes, at their plea for help. Here, in the middle of the wood, there would be    
                              nobody to help me, and I would get sucked-in by the enormous fenced dark hole, which I do not see the bottom.    
            Its depth evokes me the vertical tunnel that brings Alice to Wonderland. I try to think that the abyss ends up with a tiny   
     door and some glass flasks, not with the vivid wounds of Earth’s crust that would rather have never seen the sunlight.

       I arrive at the last dam, still freshly shining from its recent inauguration. The /water creates       
       some mist, as if it was a hot tub. It is tempting, but I know the mirage. Still, the mysterious effect            
      is achieved. The Romaine-4. Maybe the last big hydroelectric project. An engineering gem.        
      I wish I could feel the same enthusiasm the workers felt while excavating the ground that is now       
         probably sticked into this giant waterproof wall, but I do not. I was never interested in        
            prepotent heavy machines. I prefer them inert, forgotten in the landscape as ruins,         
 recovered by the same dust that they once blew up. All I can think of is the flow of          
              things. It seems all fluid, /liquid.      Right now, liters of /water are        
            passing through a     turbine and teasing         
             electrons to the urge of           
              creating an energy so powerful it can illuminate    
                persons, kilometers away. Who are they? Who is now innocently   
                reading lines in the night thanks to this one drop I just saw passing  
                 by? No answer. Just the bored vibration of the machines climbing  
                up my legs from the ground.
         Passed Romaine-4, silence is gone. The forest is denser, and so is its population. No wonder why the Innus   

         came all the way up here for hunting. Owls are singing their peculiar yet fascinating hymn, while other small   
        animals are moving through branches I cannot even see. Maybe they are not that small after all. As if they   
        could read my mind, I can now hear wolf howling, closely. I feel colder than the snow, colder than the ice on   
    the shore of the river and colder than I ever felt. /Cold as a dead body. My historic enemies are all around   
  me. Desperate, I try to get along with the wolves that had been haunting my childhood and still do   
     sometimes, when things get darker. Although just the sight of their yellow eyes in the glooming night  
        are sending shivers down my spine, I stare back at them with a recklessness I did not even knew I   
          had inside. Time goes by… how long? 10 minutes? One hour? Until I break the ice of this tensed   
     encounter and risk a step forward. The initial reaction of roaring and howling almost makes me  
     lose myself. I close my eyes strongly and raise an arm towards them, as an innocent gesture of   
         hopeless peace. Just like the arm of Adamo on the Sistine Chapel ceilings, or the delicate   
           goodbye of a Kundera’s character. I am ready to be eaten alive and have dreamt of this so   
    many times that the distress feels somehow familiar, comfortable. I have flashes. Screams   
    in the night. Running in the woods. The opal water in the swimming pool full of wolves.   
        Dust from my lifelong nightmares. As I am waiting for my faith, I strangely do not feel   
         teeth devouring my skin, nor the rashes of claws reducing my face to shreds.  
       Only a heavy breath warming my hand, and the porous wetness of a   
          sniffing nose on my fingers. I open my eyes and am crushed by the   
               tenderness of those facing me. In these round wide eyes rest all the fears I  
        had kept inside for years. Loved one’s deaths. Fire. Men. Wolves.    
          Everything suddenly feels lighter; the /cold, the ground, the snow   
             underneath my feet, just as if I was melting with it. Maybe I am. My   
          body cannot resist anymore, and I feel so tired of this long-lasting  
             walk. I lay in the snow, so do the wolf, covering me like a    
             blanket, and so do all the others, as the sun begins to rise on the  
                      opposite side of the river. This long night has come over. In the   
             shining of a new day sun, I will sleep all the hours I have lost in  
             27 years of insomnia. 
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COMFORT À la Romaine-1, ils ont trouvé des tacons en aval de la grosse chute. Et là ils ont fait oup! Ça change toute la programmation.3

C’est drôle parce que la maison c’était comme ici quand on était petits, tsé, ça rentrait là! Là je disais

ben là mes filles sont en train de souper… Ils s’assoyaient sur le sofa et les attendaient. Ils a
llaient pas dehors là

, j’ai dit ok c’est ça ici.

C’était l’fun.3 / Les Innus sont traditionnellement un peuple nomade, occupant et parcourant de grandes distances sur un vaste

territoire qu’ils nomment le Nitassinan, ou « notre terre » en innu-aimun.14 / Le shaputuan permet le rassemblement.2

EUFORIA

S’il y a de quoi avec la Romaine, je pourrais peut-être dire que ça va peut-être... être avantageux... qu’il va y avoir pour la première fois, dans 

certains cas, des Innus pis des non Innus qui vont travailler ensemble.
15 / Ça c’est une rivière à éperlan [Aisley], je suis allé en fait, j’avais un 

ami qui avait une maison, 2-3 p’tites cabanes. Je suis allé pêcher avec lui, écoute on en sortait des centaines, ça avait pas de bon sens, 

c’était l’fun, c’était fou là.
3/ L’été il y a plein de monde sur les plages.

3 / L’après-projet Romaine, c’est très intéressant pour nous.

Ça donne 70 emplois emplois réguliers ici, au Havre, et plus d’une centaine dans la région!
6 / C’est nous autres qui construisions le

STABILITY

La revendication de la chasse et la pêche chez les autochtones est vraiment très forte.
1

Il faut se rencontrer davantage pour justement se comprendre mieux et cesser d’avoir cette crainte-là de ne pas arriver à se parler.
1

 J’aim
e ça ici, on travaille tous les jours, c’est épuisant parce qu’on fait 28 jours de suite, mais on se fait une famille.

13

At the Romaine, they found salmon eggs before the great waterfall. It c
hanged all their plans.3

It is funny because at the house it was like the old times, you know people would just come in. I was like

well, my daughters are having dinner... And their friends would just wait for them on our sofa. Not oustide. I w
as like... h

ere it i
s like this.

It was nice.3  / Innus were traditionally nomad people, occupying and moving along great distances on a vast 

territory that they call Nitassinan, or « our land », in innu-aimun.14 / Shaputuan allows to meet all to
gether.2
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/ O
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y word. T
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W
aterways serve natural cycles which have been observed by Native people since time immemorial, providing for all the necessities of

life.
14 / M

on territoire de chasse, c’est de l’affection familiale, c’est mon devoir, notre responsabilité.
18 / Nearby, they have formed

cœur. Le barrage qui monte de même, c’est nous autres qui étions au milieu. C’est nous autres qui ont tout bâti ça.16

T’apprends beaucoup plus en accéléré. Tout est plus intense en plus ici.
16/ All that freshwater, bubbling with oxygen, carrying

 nutrients out to sea to create the unique ecology of the Mingan Archipelago, will no longer flow.11

Une minorité de travailleurs admet se sentir davantage chez-soi au chantier qu’à leur résidence principale.16

com
m

unities in seasonal camps, meeting places and departure points. And here they have given birth to their children,

raised their offspring and buried  their own.
20/ Il y a des Innus maintenant qui ont commencé à avoir des chalets près de la 

rivière M
ingan, pour changer d’air un peu.

3

The revendication of hunting and fishing is extremely high in native people.
1

W
e need to m

eet m
ore to finally understand each other better and stop haing this fear of not being able to comunicate together.

1

I like it here, we work every day, it is exhausting because we do 28 days in a row, but we build up a family.
13

W
aterways serve natural cycles which have been observed by Native people since time immemorial, providing for all the necessities of

life.
14 / M

y hunting territory, it is family affection, it is my duty, our responsibility
18 / Nearby, they have formed

com
m

unities in seasonal cam
ps, meeting places and departure points. And here they have given birth to their children,

raised their offspring and buried  their own.
20/ Now there are Innus that begun to have chalet near the 

M
ingan River, to change air a little bit.

3

If ever, maybe I could say that Romaine river could be... advantageous... that there could be for the first time, in 

some cases, innus and non innus working all together.
15 / This is a smelt river[Aisley], I went there actually, I had a  

friend that had a house, 2-3 little shacks. I went there to fish with him, listen we brang uphundreds, it did not make any sense,

it was fun, completely crazy.
3 / In summer, the beaches were loaded.

3 / The after Romaine, it is really appealing to us. 

It brings 70 regular jobs here, at the Havre, and more than a hundred in the region!
6 / We are the ones building the

heart. The dam rising like thise, it is us that were in the middle. We are the ones who built all of this.16

You learn a lot in an accelerated way. Everything is more intense here.
16/ All that freshwater, bubbling with oxygen, carrying

 nutrients out to sea to create the unique ecology of the Mingan Archipelago, will no longer flow.11

A minority of workers admits to feel more at home here at the woring camps than at their own residence.16
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many kayak routes have been 
closed because of the change 
of flux caused by the dam

Stopping in the woods after a long walk. Listening to the 
sound of nature, the crackling of animals far away and the 

splashing of water nearby. Feet are firmly on the ground and 
despite the bulky boots, feet can feel the /cold snow. The 

face is caressed by the air and the eyes observe the thousand 
shades of green. The rhythm of breathing connects with the 

outside world and the body is pleasantly involved in 
surroundings.

Somewhere in the woods
North of Ekuanitshit, 

South of Labrador

Feeling part of a chain of work that accomplishes great 
feats. Dig, dig, and dig some more. Seeing the rock 

shatter unleash a certain contentment. Sweat trickling 
down the forehead and arms getting strong to push 

down the shovel and retrieve the last piece of rock of the 
day. The relief of having achieved the goal ignites ringing 

laughter. The face relaxes and the eyes seem brighter.

Carrière La Romaine-2, 
Havre-Saint-Pierre, 

Quebec, Canada
G�G�P�

Crossing long stretches of ice with skidoos, anything seems 
possible. The heart beats fast and the body feels strong. All of 

a sudden, the breathing stops and a large crack lets /water out 
of what was previously a large white expanse. The eyes open 

wide and the mouth remains tight. Everything seems to stop. 
The breathing becomes short and heavy, hands lose strength. 

The route to the chalet is drowning.

Natashquan
Québec, Canada

Waking up in the morning in a dark, small, sometimes 
cramped room. Work waits outside and strength is in short 

supply. Every day seems the same and time passes by inertia. 
Routine suffocates freedom and an overwhelming feeling 

takes over. Confusion. Lacking control over what will be yet 
another day dedicated to work. The chest tightens, feels 
compressed, the throat constricts at the thought of not 
having your own little corner, in which to feel fulfilled. 

Walking outside and seeing everything the same, unable to 
connect with who and what the body is surrounded by.

Camp Mista-La Romaine 3, 
Mingan Regional County Municipality, 

Quebec, Canada
G�G�N�

/Patience in waiting for a fish, time dilates and the gaze goes 
far. The trees from the lakeshore continue as far as the eye can 
see. The breath is deep and the hands move frantically. Nature 
seems silent, and the slight movement of the /water connects 
the body to the outdoors. The fish takes the bait. Arms contract 
quickly, the line rises with just the right amount of force. The 
chest is panting, and the hands are trembling. One has finally 
got the upper hand. A shiver runs down the spine, the colours 
and smells seem now more intense. The mouth widens into a 
sweet smile and the forehead flattens. An intoxicating feeling 
runs through the body. 

Rue du Quai, 
Longue-Pointe-de-Mingan, 
Quebec, Canada
G�G�V�

The gaze takes in every detail. The houses are lined up almost 
maniacally, the white walls of the church make it a lighthouse 
in the distance. The voice of children resonates in the 
background and the warm sun caresses the face. The landscape 
seems still, motionless, almost stuck in this planning that has 
made houses spring up where once there was only ice. A time 
that now seems distant and makes this new landscape 
legitimate. A breath of wind enlivens the body and as eyes 
open, heart feels lighter. A hint of a smile arises on the face. 

�� Rue Mistameshkanau
Mingan
Quebec, Canada
G�G�V�

POSTCARDS FROM THE NORTH

/SILENCE

Silence is black or white, it is one of contrast, it does 
not have in-betweens. It is the voices that are not 
being heard. The oppression of loneliness that keeps 
your lips sticked. The tears dropping without a cry. 
But it is also finally hearing your own mind, the peace 
of a long walk and the sound of contemplation./ELECTRICITY

Electricity here has an ambivalous meaning. 
Technically, it is the strenght of a river passing 
through a turbine, activating an alternator’s 
rotor, where a magnetic field generates 
movement of electrons. The electrons are 
reponsible for the creation of electricity. Or 
maybe it is the river itself, after all. 
Physically, it is walls of cement, forests of 
pylones and big camions going back and forth 
on a new 400km route. 
Emotionally, it is the constant confrontation 
with an enemy (or an ally?). Electricity creates 
its own human magnetic field.

/METAL

Metal has so many scales, from the minerals in the 
ground to the mastodontic dams. It travels through 
the shell of the skidoos and the belly of fishermen 
boats. It is invasion, growing from the ground up to 
the sky in big forests of electric towers, with 
branches of wires, creating a skyline of perspectives. 
In this case, it can be related to /violence. 

/VIOLENCE

As /metal, violence has different scales and 
prospectives. Its viciousness resides in the fact 
that it secretly hides in details. Mostly because 
people are afraid to name it, just like me right now. 

/COLD

/FUR

Fur is real, not a stereotype nor a 
myth. With an average 
temperature around -15°c in winter 
months, moccasins still keep 
people’s feet warm. But mostly, fur 
warms the animals whom it 
belongs too, the few capable of 
living in such a cold climate. 

/PATIENCE

Patience there goes back to 8000 years. When you 
needed to wait for long cold months just to get the 
fresh taste of a wild fruit on your tongue. How much 
patience do you need when winter does not come to 
and end? When you hide from the perfect prey? 
Patience is for the wise and those who understood 
that it is the chance of a ripened fruit*.  

*from Paul Valery’s Palm

/SACRED

  It is that particular kind 
of recollection in which the 
thought is focused on 
something outside the own 
mind, bringing it inside. It is a 
/silence we all know. It can be 
practiced in solitude, but gets a 
special strenght in togetherness, 
for example during a ritual, a 
prayer, or a meaningful pagan 
activity. Everything can be 
sacred, depending on its history, 
and on who looks at it. Today 
the word is becoming obsolete, 
replaced by others that hide 
carefully our vulnerability, such 
as dear, important, essential, 

precious.

/EXTRACTION

/CRY

*see /liquid

/BLOOD

 *see /liquid

/LIQUID

Take, take without relief, from what is around 
you, to survive in the world that we built, or 
often to satisfy the perverse pleasure of the 
own capitalist ego. Take something for 
granted even if that those not belong to 
you, without doing nor giving anything 
in return. The extraction of /electric 
energy from the Romaine River is 
essential for adapting to the world as 
it is, for heating a comfortable 
canadian house lost in a -40°C 

winter night.

/SEA

In French, the sea is woman. La mer (the sea), and mère 
(mother), have the same sonority. Mer, mère, mer, mère. 
You can confuse them like if there was no difference 
between a sunset swim and a maternal embrace. They are a 
point of reference where to look out of the blur. They both 
evoke the smell of a summer day. Still, they keep secrets 
from you that you could not even imagine. While some 
fishermen know some of them, some did not 
came back to share their tale. The sea, 
just like the mother’s youth, 
remains a perpetual 
mystery.

There are so many synonyms for the word cold. 
Frozen, glacial, cool, polar, frosty, frette (for que-
becers), shikatshu (for the innus, who bring 
more than 20 other expressions to the glossary). 
All these words apply to the Romaine territory. 
They are used to describe your state when 
everything around you has a lower temperature 

than yourself, on the thermometer and in 
the   heart. For example you feel cold 

when you are taking a swim in La 
Romaine on a winter's evening, or 
when you are far from home and 

nothing around you is familiar.

All fluids that shape the territory and its  
inhabitants. Water, salty on the shores, fresh in 
the river. Blood, warm, in the veins of the 
humans, the dogs, the caribous, the wolves, the 
salmons, and any other animal living in the wild. 
The sap of the tree is liquid, but sticky. The snow  
becomes liquid when spring comes. Alcohol in 
the drinks is liquid, and non-alcoholic beverages 
too. When people cry, of happinness or sadness, 
liquid tears flow on their cheeks. Innus have 72 
words to describe different types of liquids. 
Liquids are everywhere, of any color and 
consistency, pure or dirty, sacred or damned.

/WATER

*sse /LIQUID

On the 
table under the 

window there is an ashtray, lots of 
cigarette butts in it and one left half-finished. 

Rita told me that it is normal for them to smoke a lot. Like 
us, I thought. It's strange that something that brings us closer is 

something toxic, as if by now, no matter what people you are, we are no longer 
good at anything but this, polluting. Polluting traditions, polluting landscapes. I fire it up, 

and start walking by the walls, cigarette in one hand, the other touching the plaster with the 
fingertips. Concentrated as I am on the texture of the walls, it almost takes me a moment to 
realise that a caribou is watching me from above a shelf that looks almost like an altar. The 
sight of it destabilises me, I don't know what to feel. It looks like one of those white poa-
chers' war trophies on the savannah, I did not expect it in an Innu house. I had never seen one in my life, 
nor alive or dead. Its snout is a thousand shades of brown, like the trunks of the pines that who knows 
how many times before he might have sniffed, and who knows if in their language they have a word 
for that too. Underneath the horror of /violence, another feeling comes to the fore. Sure, this 

head has something brutal - like the hunters' hands skinning it with sure gestures - but 
it also has something so real, so calm in its eyes, like death. It is the bitterness of 

a life that takes another to survi- ve, mixed with the gratitude of one who 
does not forget what he has killed, gives gratitude for the sacri-

fice, makes it /sacred. His eyes look at me proudly from 
above, my hand reaches up all alone to touch him. 

The /fur is soft, and warm, but of a lifeless 
warmth. Warm sacrificed to warm some-

one else. Warm, but as 
/cold as the land 

where it belon-
gs. 

I 
c l o s e 
the door 
behind me, take 
off my boots, take a 
step, and the room is 
already finished. I've 
been here a few days and I 
already can't stand these 
four walls. They are a bit white 
and a bit green, like in a hospi-

tal. My bare feet touch the mo-
quette, grey like the one of a 

hotel on the Riviera, the kind 
you pay little for, just to have a 

bed to sleep in, while you stay 
all day outside enjoying 

the /sea. And 
instead this 

room is nei-
ther a hotel 

nor a ho-
spital, but 

what they 
call home 

for a few 
months. 

 
 I 

return 
t o t h e 

table, snuff my cigarette 
in the ashtray, and feel 

almost stupid for having 
smoked in a territory where 
heat is never wasted. I look 

through the cracks in the 
window. The awarness 

has calmed me, and 
this white that 

looks at me no 
l o n g e r 

f r i g h te n s 
me.

T h e 
/cold, for me 

from the South, has 
always had a vaporous consi-

stency, like the light passing 
through the mist created by the 

encounter of the air and the rough 
/sea at the end of December. Here, 

however, /cold is a colour. There is a 
crack in the window. I look at the land-

scape multiplied in the smashed glass. 
The sky, white, blurs into the earth, white, 

and flat. I look for a foothold to survive, 
but white is all I can see, with no way out, 

as if I was trapped in a spider web made of 
glass. One, two, three, 
four. Inhale, exhale. I 
start counting to sur-
vive this biting 
cold, my gaze 
seeks refuge in 
other colours. 

Same 
walls, same 
carpet, same green 
chair, same desk, multi-
plied by about three hundred, a 
small house each. As if their inhabi-
tants were all the same, construction 
machines with all the same tastes, the 
same interests, the same thoughts. 
Even the cemeteries look more like a 

village than this base camp. 

I 
u n -
d r e s s , 
leave my 
clothes on the 
chair beside the bed, 

of the same colour as the walls. The 
blanket on the bed instead is grey like the moquette. I cannot tell how 
big this room is. All I know is that if I tried to lay down on the floor, I 
would have to stand a little diagonal to get into it, ending up with my legs 
under the bed, my head under the desk. I take another step and I'm already on 
the bed staring at the ceiling. That's what I did yesterday, and the day before, and 
even two days ago. How many days have passed since I arrived? Although I have met 
so many people on this journey, I now feel lonely for the first time. Not lonely as one 
can feel in a city full of unknown people, or in a dark, starlit forest, but desperately 
lonely, an emotion as intense and tragic as those I felt as a child. Alone like when 
you have a high fever but there is no one there to take care of you. I want to go 
outside, to scream, or else, just /cry in bed under the covers. I snuggle under 
there, I prefer the dark to this ceiling. I don't know how these 
people manage to work all day, watch rocks crushing, 
cutting down trees, pouring cement into the 
river, /extracting /electricity, 
and then sleep, wake up between 
these hospital-coloured walls and 
continue doing the same thing 
day after day. 
I wonder what they feel 
within these walls, 
these people who 
build dams.

That is what I keep asking 
myself until the dawn enters the 

room. Now the walls are of a different 
colour, almost embracing me, sunlit, but 
still I have decided that I am leaving 

today. I have only been here a 
few days and this room is 

just a cell that I want 
to break, to 

escape.

I 
never un-

d e r s t o o d 
anything about en-

gineering, so when the 
site manager asked me if I 

suffered from claustrophobia, I     
wa s a bit taken aback. "But what, are they 
sma ll rooms?" "No, but we'll be underground." 
No, I did not suffer from claustrophobia, but perhaps a 
little naïveté; I did not think that the energy of the 
great rivers of Québec was transformed into 
/electricity underground. In my 
head, the only image associated 
with hydropower were the 
mills in 19th century pain-
tings, when alongside 
industry, artists 
were nostalgic 
for a present 
whose end 
they alre-
ady per-
c e i -
ved.

It was 
dark and 

/cold. The head tor-
ches was illuminating only a 

small space around us, the rest was 
consumed by blackness. Our feet wrapped 

in our boots made the tunnel rumble, our footsteps 
clattered against the walls and bounced heavily against our 

ears. To the rhythm of these thumps, we had been going for I don't 
know how many minutes by then. At the end, lights, probably left on by 

workers on break. I was quiet, the air was frozen, but I felt a torpor rising up from 
my feet, as if the earth itself was infusing me with courage to go on, as if who knows what 

challenge awaited me at the end of the tunnel. By the time I realised what they were, I was alrea-
dy very close and they were towering over me. Two large holes, at the end of the tunnel, two large jud-

ging eyes. They were filled with /metal turbines, also huge. Here the whole grid was born from a look of 
angry steel. I felt petrified, of the same rock that surrounded me. The man, ahead, continued his talk about how all the ma-
chinery worked, but by then I had stopped listening. I felt a more urgent need to listen to something else. With my eyes still fixed 

on that /metallic stare, I moved away from the centre of the gallery to the right wall. I placed my ear and my cheek on the dark 
rock. I noticed that the rock was smoothed so that it curved gently. It was not the same as laying my cheek on the rocks of 

the Alps. At first, only /silence. Then I began to hear a deep bass, perhaps the beating of my heart, which also 
bounced off the rock (or through it?), like our footsteps before. Perhaps, for the rock, it was its way of commu-

nicating something to us, like in Morse language. Who knows how the rock screamed when they blew 
it up, when they opened that tunnel. Perhaps these sounds that it is sending us are more than just 

the echo of that first big explosion.

A few days 
later they 

would have inau-
gurated the dam and 

everything would have 
been submerged, 

/silenced,
even their 

/cry.
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Global Perspectives
Peggy Winkels-Ludo Schouterden and 
Rudolf Perold-Dirk Naudé

GLOBAL PERSPECTIVES DESIGN STUDIO
a one semester blended, collaborative design studio in Belgium and South Africa

Building on ten years of  experience with 
joint design studios in the Global South (i.e. 
in Tanzania, Vietnam and South Africa), the 
Faculty of  Architecture and Arts of  Hasselt 
University (UH) in Belgium and the Faculty 
of  Informatics and Design of  Cape Peninsula 
University of  Technology (CPUT) in South 
Africa are finalising their third, fully reciprocal 
design studio ‘Global Perspectives’ in June 
2024.

During one semester about 100 fourth year 
architecture students designed strategic 
projects to promote place-making through 
the concept of  ‘kanalah’ (helping each other) 
and ‘buurt maken’ (creating a neighbourhood) 
in either District Six in Cape Town or Canal 
North-East in Brussels. Belgian and South 
African students have designed interventions 
for both cities, based on close interaction with 
their antipodes.

Throughout the years, we have developed and 
refined the studio’s format, using online, on 
campus and on site activities, and ensuring 
equal opportunities for all participating 
students, irrespective of  their financial 
capacities. All engage in an intercultural 
dialogue regarding spatial quality and 
sustainable development. The studio offers 
a valuable training environment to test and 
to grow designerly communication skills 
by conceiving and conveying an empathic 
architectural intervention in which each 
other’s perspectives are included.

The overall ambition of  studio ‘Global 
Perspectives’ is threefold. Firstly, for each 
individual student, there is the personal 
challenge of  growth as a future architect by 
working in an international team. Hence, 
in this design studio, global citizenship 
competencies are built (Lenkaitis & Loranc, 
2022).

Secondly, there is the academic purpose to 
generate positive, local interventions for global 
spatial challenges, with respect for the sites’ 
human and ecological capital while reflecting 
on its identity and its global impact, by means 

of  a research-by-design methodology in the 
design studio (Devisch et al. 2019).

Thirdly, the societal goal is to inspire, to 
facilitate a dialogue and to bring hope to 
the community, its government and other  
stakeholders by communicating design 
proposals that show connectivity and 
inclusiveness and have regenerative and 
distributive qualities. Imaginative design 
stories become catalysts of  change in line with 
the UN’s SDG.

Working with freely available online platforms, 
we believe this format can be an added value 
to other design studios over the world. We 
would be proud to share it with many and thus 
build a network of  empathic (future) designers 
and architects. This way we want to connect 
with the EAAE aim to promote excellence 
and innovation in teaching and to share good 
practices amongst teaching staff.

Our joint design studio methodology 
contributes to qualitatively outstanding and 
well-grounded architectural education and 
research and consequently a well-informed 
professional practice. In its most recent 
editions the joint design studio embraces the 
possibilities presented by blended models of  
teaching practice. At the same time, the studio 
maintains that architecture and architectural 
education is at the service of  the societies it is 
embedded within and it recognizes the value of  
heritage, tradition and contemporary culture.

The joint studio provides students with a 
lens through which to critically reflect upon 
local, regional and global value systems of  
spatial production, as students from the two 
universities play the role of  each other’s client 
in the design process. In grappling with the 
complexity of  their own home sites and the 
sites in the other city, students help each other 
to transpose complexity into a spatial concept. 
In exposing students to their peers from a very 
different cultural and geographical context, 
the joint design studio seeks to serve the needs 
of  a diverse society, by being as diverse as the 
society it seeks to serve.

FINALIST
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exchange information, come up with ideas and 

references during an online brainstorm week 

filled with presentations, lectures and workshops in 

mixed teams. 

Freely accessible online platforms transform the 

workshop into a close-to-live setting

map your home city 

2

define your narrative and architectural 

intervention 3

discuss your project and comment your peers’ 

projects in the online project workshop week 

with students, professors, stakeholders of Belgium 

and South-Africa

4

refine your project for Brussels and Cape Town 

up till the architectural detail - communicate your 

vision in a project booklet and short movie
5

ZENNEPARK & RAMBLA

Briefly present yourself to the other members 
of your team

Add a picture of yourself and your name, to 
the frame

Pick a name for your mixed team

start typing

Present the mapping of your home site to 
your friends from the other university.

Add the link to your short movie/document

Guests add sticky notes with
questions or appreciation
keywords wrt the site

very clear, 
thank 
you!

clear 
overview

we see few 
people in 
the park

is the place in 
front of the city 
hall a popular 

place for 
youngsters?

more info see .. (add link)

more info see .. (add link)

ZENNEPARK
creating a family friendly 'welcome to the neighbourhood' space 

RAMBLA
creating a 'welcome to the neighbourhood' space

You can exchange ideas about
what do you like to do in your spare time
how/with whom do you spend your leisure time?
what do families do on a Saturday/Sunday.../different (age)groups of people...
what is your idea about ‘strolling through the streets’
what activities do you think are important here?
what is your idea about ‘a walkable neighbourhood’, how would you bring about a 
mentality shift (fewer cars)
exchange ideas/first impressions about the other site (CPUT students about Brussels 
and vice versa)
references?
Where does the reference to the Rambla come from?...

important to find out during the workshop week
what makes this place special from your viewpoint? where does it lead to?
interesting places/things to do in this neighbourhood?
anyone who can tell more about the social activities in the historic District 6?

interesting old 
warehouses/w

orkshop 
spaces

sticky notes with 
questions 

and/appreciation
by the guests

sticky notes 
with 

keywords, by 
the 'guests'

sticky notes with 
questions 

and/appreciation
by the guests

sticky notes 
with 

keywords, by 
the 'guests'

Here are a series of topics that can be 
discussed wrt the sites ... feel free to add/alter 
the topics: exchange ideas and visions!

Add sticky notes with your ideas, keywords, 
questions, links, ..., to both sites; discuss!

Add images of reference projects, ... for both 
sites; explain and discuss!

Start with a first exchange and add during the 
week! Give your peers as many input wrt your 
home site as possible.

what do you like to do in your spare time?  what activity would you add to a neighbourhood to make it more lively?  

what activities would you add to the Zennepark to make it 
more attractive to/a place to spend your time for the residents of this area ?

what activities would you add to the ramblas to make it more attractive to/a place to 
spend your time for the residents of this area ?

how does your day / week / weekend look like? 

discuss place 
keywords

add links (things 
you like to do in 

the weekend, 
during lunchtime, 

after work ... discussplace 
keywords

add 
reference 
projects

discussplace 
keywords

add 
reference 
projects

interactive 
walk way( for 
children and 

adults)

covered 
spaces to 

protect against 
weather 
elements

place these as 
the children 
walk as to 

engage them 
with the site

interactive 
games for 

children (hop 
scotch & 

basketball)

add meeting 
spaces for 

adults(seating)

initiate:
archi students 

and local 
businesses

take care:
goverment

benefit:
all people 

in the 
space

benches and 
tables placed 

away from the 
walk way to 
give privacy

Filling the 
space with 

plant life and 
water features

Plant fruit 
and 

vegetables

community 
garden to 
support 

people that 
need food

making a 
peaceful 

environment 
where you can 

sit and relax

benefit: the 
entire 

community

take care:
community , 
the nearby 

school, 
goverment

Reuse 
an old 
buildig

the mix of fresh 
air and sound of 

flowing water 
will create a 
chilled space

Meeting 
space(coffee 

shop/ tee 
house)

MONDAY TUESDAY: LECTURES + PREPARE FIRST SCENARIOS

place sticky notes with keywords, references, 
... from the lectures that sound relevant, 
interesting, surprising, innovative, ... to you

already try to start the Wednesday board

WEDNESDAY: FIRST SCENARIOS

THEME 1
CONNECTING 
COMMUNITYS

integrating 
homeless 

people into 
public spaces

socially vibrant 
area where 
people help 
each other

 out integrating
homeless 

people better 
into the local 
community - homeless 

people
- the local 

community
- the govement

- homeless 
people

- the local 
community

- the govement

More green 
space with 

sitting areas 
and play areas

- homeless 
people

- the local 
community

- the govement

- public toilets
- public bading

- outdoor 
fitness

narrative that 
has its 

foundation in 
the 

neighborhood

THEME 2
GATEWAY 

INTO 
DISTRICT 6

pavilion where 
people can 

relax, sell things 
& escape from 

the sun

activities that 
connect 

people (sports, 
music, people)

safety

creating 
safe 

crosswalks

THURSDAY: ENVISION YOUR 3 CONCEPTS

is this a 
busy 

street?

subquestion: 
with who do 
you spend 
your spare 

time?

subquestion: what do elderly people, youngsters, families, ... like to do in their spare time?

what activities/buildings/...in the neighbourhood make this place more interesting? Who 
can add positively to ...?

the Zennepark? the Rambla?

what about safety? do we need to design spaces from the concept of 'dangerous streets' 
or can we design with a positive mindset? what can make a place safer? 

what about 'a walkable neighbourhood'? exchange ideas, visions and references

subquestion: how 
to connect it to 

the city center? is 
it important to 

connect it to the 
city center?

12 A3 portrait spreads will be your output of your 
MIXED TEAM brainstorm at the end of the workshop 
week.

You will jointly pitch with your mixed team
min 2/max 3 key concepts for the Brussels site 
and envision them in 6 A3's
min 2/max 3 key concepts for the Cape Town site 
 and envision them in 6 A3's

In this workshop week, the goal is not to be complete 
or to formulate ready- for- use architectural projects, 
not to come up with iconic interventions but it is our 
ambition to inspire others to see the opportunities 
and chances of the neighbourhoods, the small things 
that make a place a home!

Give your concepts/neighbourhood a 'name' to 
sparkle the readers' imagination

Think about the 5W's:
WHAT are you proposing?
WHERE will you integrate your idea in the ilot?
WHO is it for/who are their visitors/who else 
benefits/who builds it?
WHY do they mount this concept (what is the added
value for the neighbourhood)?
WHEREAFTER (how does this concept kickstarts new 
initiatives, can it be projected to other places in the 
city/in the world)?

pick three concepts/ambitions/themes from 
the previous steps and elaborate them for the 
ilot.
Here the CPUT students give the first input 
and the UH students add, complement, 
reply... in any case: the scenarios are the 
result of a joint discussion

Brainstorm about the themes. One step at a 
time

1.what 
concept/ambition/theme/architectural 
intervention is absolutely 
important/interesting to realise in this 
neighbourhood/for this site
• describe why you think this is important

2.define actions based on the 
concept/ambition theme
• what actions can you define to realize these 
ambitions?

3.define with programmes to bring the 
concept/ambition to live
• what urban programmes can you define to 
realize these ambitions?

4.refine with actors 
• who will take the initiative, who will benefit, 
who will care for, ...

5.define spatial interventions to support 
these actions
• Which spatial interventions can you think of 
to bring your theme alive?

6 repeat

7.discuss at all moments/exchange ideas 
about all steps with UH students/UH 
students advise, complement, add new items, 
give insight ...

add references whenever you can

pick three concepts/ambitions/themes from 
the previous steps and elaborate them for the 
ilot.
Here the UH students give the first input and 
the CPUT students add, complement, reply... 
in any case: the scenarios are the result of 
a joint discussion

Brainstorm about the themes. One step at a 
time

1.what 
concept/ambition/theme/architectural 
intervention is absolutely 
important/interesting to realise in this 
neighbourhood/for this site
• describe why you think this is important

2.define actions based on the 
concept/ambition theme
• what actions can you define to realize these 
ambitions?

3.define with programmes to bring the 
concept/ambition to live
• what urban programmes can you define to 
realize these ambitions?

4.refine with actors 
• who will take the initiative, who will benefit, 
who will care for, ...

5.define spatial interventions to support 
these actions
• Which spatial interventions can you think of 
to bring your theme alive?

6 repeat

7.discuss at all moments/exchange ideas 
about all steps with CPUT students/CPUT 
students advise, complement, add new items, 
give insight ...

add references whenever you can

FRIDAY: PRESENT YOUR A3's

Present your ideas to an international board of 
'stakeholders' - using the A3's
30 minutes of presentation - 10 minutes feedback

All A3's will be gathered in a joint workshop week 
booklet, giving a series of ideas and opportunities for 
Cape Town's District 6 and Brussels' Canal Ne

TEAM 2B
    team 2b google meet
    general google meet
    discord

Marlies 
Decatte 

marlies.dec
atte@stude
nt.uhasselt.

be

Elien 
Vansevenant 

elien.vanse
venant@st
udent.uhas

selt.be

Belle 
Brabants 

belle.braba
nts@stude
nt.uhasselt.

be

Havva 
Konak 

havva.kona
k@student.
uhasselt.be

Brandon 
Jordan 

Absalon

absalonbr
andon18@
gmail.com

Mpiloyethu 
Ngoma

mpiloyethu
ngomaa@g
mail.com

Willem 
Nothling 

Odendaal

wodend
aal00@g
mail.com

Kaylin 
Schwab

2181026
58@myc
put.ac.za

Luca 
Mostert

2181155
98@myc
put.ac.za

Abdullah 
Mohamed

limeez.ra
shid@g

mail.com

don't forget to take pictures :-)

shop 
for food

go out 
with 

friends

sport

go for a 
walk in 

the forest

visit 
friends

walk 
the dog

restaurant

eat 
out

Go to a 
market

go to 
a café

dancing

cycling

Dance

markets
summer 

bar

shopping
shopping 
(clothes)

water's 
edge

go to 
the 

beachsleeping 
till the 

afternoon

go for 
a jog

fitness

stand 
up 

paddling

motorcycle 
racing

surf

wine 
tasting

a 
cinema

community 
market

outdoor
library

youth 
club

gym

music 
festival

interactive 
spaces

open 
cinema

dog 
park

an 
outdoor 
theatre

market

art
center

playground

spontaneously 
be part of 

music making

Crafts 
Cafe

sport
facilities

problem: no 
interaction 

neighbourhood
walls

more 
interaction 
along the 
route_ too 

quite

skate 
park

pavilion

organise a 
community 
party/BBQ

trees

café
bakery

a weekly 
market

Summer 
bar

a little 
farm

playground

temporary 
events

looking at 
what is 

present & 
improve it

? connection 
could improve_ 

across the 
street_ how?

children safety

developing 
one green 

route through 
the city

stalls

shops

unsafe: 
traffic, 

homeless/
vagrants

definition 
of 

circulation

consider 
existing use: 

are you 
incorporating 

vagrants

green, park, 
vegetation_ 
plus existing 

trees

student
gallery

community 
centre

coworking 
space

definition 
of edges

coffee 
shops

castle and 
grand 

parade

primary 
school

youth 
centre

weekly 
market

CPUT 
University

bus station 
train 

station and 
taxi rank

visual 
connection 

to Table 
Mountain

mosque

connection 
to other 

green parks

cultural 
happenings: 
D6 museum, 

Desmond Tutu 
foundation

Charly's 
Bakery

District 6 
museum

multifunctional 
space

always busy

amount 
of light in 
a space

landscaping
connection 

between 
buildings 

and streets

visibility eyes on 
the 

street

what type of 
people are 
attracted to 
the space

connecting 
public & 

private life

security 
person, gates, 

restricted 
access

neglected 
space vs 

maintained 
space

sense of 
ownership

clean, 
friendly 

community,
open spaces

green 
area

distance
coffee 
stop

parks

surface 
design

defined 
edges

traffic_ 
navigate/

interaction

the 
density

resting 
places_seating

sculpture 
or art to 
attract 
people

guided 
circulation/middle 
ground between 

open and 
completely built 

up

meeting 
place/focal 

point

footpath

well- 
defined

ideas for today:

Rambla: Street vendors, better living space for vagrants, stalls for 
locals, pavilion to attract stalls, coffee shop, how to incorporate 
homeless people,  link to CPUT, bring people together,
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Design solutions - suggestionsProblems and opportunities
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ideas for today:

Zennepark: Adaptive re- use, to change blind facades, better 
connection and social control, playground, farm animals, 
incorporate children,

ZENNEPARKTHE RAMBLA

BOOKLET

suggestions 
that have 
to do with 

silence

link the tea 
house to the 
neigborhoud: 
vb morocan 

tea, … tea

SUGGESTIONS FOR THE ZENNEPARK
- bring water back in the city
- small pocket parks
- places for silence
- like reading a book
- typical things for the multicultaral 
neighborhood (teahouse: all the tea's 
from the world
- place for rememberance (movie boxing)
- crossing streets: the corners

cape town 
needs 

liveliness & 
zenne park 

needs silence

focus on the 
corners where 

the parks 
meets the 

busy streets

CAPE TOWN: RAMBLAS
- most easy location
- vibrant lively street, lot of functions to connect district
  6 to the city center
- look at the history to choose the functions
- activities that connect people: sports, music, culture
- make the street broader: trees can stand there,
  banken, …
- look at how older buildings are decorated or the use
  of color
- street that honors the people of district 6
- you can build on the entire road
- narrative that has its foundation in the neighborhood
- socially vibrant area where people helped each other
  out: at projects where people help each other: vb
  bading for the homeless, half house for the homeless
- introduce something like urban framing

Roeland 
Dudal

check out 
Architecture 
Workroom 

Brussels

Gijs- Van Vaerenberg is the artist/architectural office that designed the temporary bridge

events /temporary interventions to create awareness ... among the local residents and stakeholders/policy makers

THE FOUNDATIONAL ECONOMY

easy to step into: repair & building economy, folding pizza boxes, having a stall at the market, ...

poorest people live in the city, richer residents live in the eas- side: higher (edge of the valley), near the forest,...

Paola 
Vigano

A GOOD CITY NEEDS PRODUCTIVITY

Phenomenon of expulsion - poorest people are more and more pushed out from the city.A big challenge also for District Six and Cape Town

beautiful to see how the city is gradually transforming into a pedestrian and bicycle- friendly area... and that it all started with a bold statement: Brussels as a test case for the future NO- CAR city

realistic models as a very effective tool to envision the future of an area

the cross- section of the city envisioned with pictures of people in the different cafés really is inspiring answering the need for an inclusive city can not be done with public space only (but it can be a good starting point)

DIGNITY of the ground

although this was a 'poorer' neighbourhood, the design of the public space referred to classic 'patterns' and typologies, giving it a certain dignity

DEMINERALIZATIONof the public space I discussed the 'safety' of the area with the women ...

make the area supportive/welcoming to private, informal initiatives

a masterplan vsa guide plan

Liezel 
Kruger- 

Fountain

DISTRICT SIX HOPE AND HEALING sustainable communities

communities 'as a whole'keep the SDG's in mind(see syllabus)

beautiful comparison: reforestationrestitution

give people their homes back in District Six

THE POWER OF T(H)REE

public activity, interaction is made possible by the architecture surrounding it (thresholds, window sills to sit on, ...)

LAYERS!!!a good project is multilayered

BEADS and STRINGS

nodes and linesnodes and lines

scale

space form and order (Francis Ching)

proximityontinuityenclosuresimilarity (unique vs general) figure ground (seen and unseen) symmetry & order (find balance)

https://www.capetown.gov.za/work%20and%20business/planning- portal/Spatial- Plans- and- Frameworks/district- six- neighbourhood- plan

'the city is a housethink about your own lounge, what is on the walls, where are the doors, where are the windows... where is the coffee table, use space language ...'

communicate in words that bring clear images to mind

Claimant land - land that is assigned for people who were removed in the 1960-80s and wish to return to D6 now.Send a message to everyone

DIGNIFIED SPACESfor people

public toilets?

Khalied 
Jacobs

check out 
Jakupa 

Architects

fear of economic gentrification

new economic activities that are attracting a richer/more fashionable public without empowering the original inhabitants

The 7 steps ...mythical in the memory of District Six (actually there were 8 steps)

memories are as powerfull as reality

Note the topography and Table Mountain in the back...and the stoeps

a very complex set of processes to develop a very simple programmeand - in our ignorance- we made mistakes

it is not only about houses it is about providing a safe home!

it is impossible to bring back District Six as it was, in stead of that we should try to capture the spirit of the place

there is a the identity of the original District 6 but there also is the identity of the future District 6

what future brings the inhabitants of Canal NE closer to each other, creates a community that has no shared past

Liezel Kruger- Fountain'Note the: General vs unique, speed vs time, money vs little of it, spaces inbetween?? How does architecture define space.'

how to build incremental housing in a multi- storey building

Cape Town building construction:protect your wall against horizontal rain

design as a 
tool for 

negotiation

this is not an 
architectural 

building

perhaps the state is not the institution that can solve the housing problem

integrate opportunities for the future residents to adjust their house to their personal needs and dreams

our ambition was to have a clear idea of the form but give the community the freedom to turn it into their neighbourhood

the community of District Six is not coherent, it is very much diverse

designing with the community is more than 'letting the community decide'... as an architect you have to bring in your professional knowledge, in a very humble and empatic way

Challenges:

Not very safe

Lots of traffic

Homeless people

Not a defined space

Abandoned building on site

Harsh slope of surrounding 
streets

No green space

No seating area

- gateway into 
district 6, first 

introduction to 
district 6

CAPE TOWN: RAMBLAS
- most easy location
- vibrant lively street, lot of functions to connect district
  6 to the city center
- look at the history to choose the functions
- activities that connect people: sports, music, culture
- make the street broader: trees can stand there,
  banken, …
- look at how older buildings are decorated or the use
  of color
- street that honors the people of district 6
- you can build on the entire road
- narrative that has its foundation in the neighborhood
- socially vibrant area where people helped each other
  out: at projects where people help each other: vb
  bading for the homeless, half house for the homeless
- introduce something like urban framing

Opportunities:

Lots of people in and around 
the site

Place to sell stuff

Park

PAVILION SELLING THINGS

Meeting space

Local market

Play ground

Dog park

large amount of homeless people: emergeny housing that can help with people on the street: afrika total different systems how people can claim landhow shelters could be helped, more than just housing, how can they be part of a larger area & contribute to the economythinking about everybody & desiging for everbody >> not just housing, housing is not the solution for everythingdignified spaces for people: vb public toilets: how can that be integrated into public spaces (in south africa there are no public toilets)

vibrant lively 
street, lots of 
functions to 

connect D6 to 
the city centre

history: street 
that honors 

the people of 
D6

half house 
for the 

homeless

integrating 
homeless 

people into 
the economy

- 
incremental 

housing 
complexes

- for 
children

- the 
government

click on 
next 
page

architecture 
showing the 

history of 
district 6

reduce the 
amount of 

traffic

give 
abandoned 
buildings a 

new program

define 
spaces

local 
market

dog 
park

play 
ground

green 
space

children

connecting 
the UCP & 

the city 
center

place these 
over sections 

that are mostly 
exposed to 
elements

an 
outdoor 
theatre

spontaneously 
be part of 

music making

- the local 
community

- the local 
community

dog shelter 
where 

homeless 
people can 

work & relax

Market 
hall

- coffee shop
- cinema
- cafés

restaurants
- meeting points

- dancings
- music school
- sports school

water 
features

continues 
feature 

running along 
the route

local 
community(child
ren/ locals)

food 
markets

coffee 
and tea 
station

covered 
space with 
seating and 

tables

more 
activities/ 
interactive 
places, less 

crime benefit: the 
entire 

community

benefit: 
Surrounding 
communities

connection 
between 

buildings and 
walkaway

CHALLENGES
- not very safe
- lots of traffic
- homeless people
- not a defined space
- abandoned buildings on site
- harsh slope of surrounding 
streets
- no green space
- no seating area

OPPOTUNITIES
- lots of people in and around 
the site
- places to sell stuff
- park
- pavilion: selling things
- meeting space
- local market
- playground
- dog park

IDEAS
- street vendors
- better living space for vagrants
- stalls for locals
- pavilion to attract stalls
- coffee shop
- how to incorporate homeless 
people
- link to CPUT
- bring people together
- safety for children

The Table House in Cape Town, South Africa
by Noero Architects and Rainer Hehl

picnic 
area

small outdoor fitness centre

Land available for redevelopment

 www.capetown.gov.za

City of Cape Town Link
Sharing a City of Cape Town Page...

Green 
walls

greenery not 
only inside but 
can see from 
the streets, 

inviting.

quiet 
and 

peaceful

EYES ON 
THE 

SPACE

weekend 
market

Weekend 
market

Manhattan Brussel – RITCS 
ONLINE

FIRST PART OF THE ZENNEPARK

attract/keep 
locals in 

area

SECOND PART OF THE ZENNEPARK

THIRD PART OF THE ZENNEPARK

OLD WINDOW FACTORY

drinking 
fountain

pick up 
point for 

parents and 
children

haven night shelter:on 
chappel street  connect it 

to
a project

- homeless issue is a very 
diffuclt & complex issue: 
everyone has a different 
view because of crime

market space where 
homeless people & 
other people can 
uplift themselves: 

wooden sculptures, 
people fixing stuff 

like shoes, bracelets

arts & 
crafts 

(shoes)

spaces for mixed 
uses: workshops 

that get people off 
the street, skill 
development !

spaces 
for 

students

bracelets

creating art 
with waste 
from the 

street

dirty streets, 
not a good use 

of the trash 
cans next to 

the street

transport: 
car (or bus 

stop or 
taxi)

next to the 
street: 
selling 

fresh fruit

narrow 
streets, lot of 
trafic so need 

2-3 lanes

community 
feeling: go visit 
eachother (not 

on specific 
places)

history: 
museum 

D6 website

   LOCAL PRODUCTIVITY   THE CITY AS A PLAYGROUND

BUILDING: MUSIC TO CONNECT THE COMMUNITY
- building for mixed use, where homeless people can follow workshops,
  so they can develop their talents & skills so they can contribute & be part of the local economy
- in this building parties could also be organized where the local community can meet each other,
  because most people in district 6 meet each other at home, but there are not really specific
  places where they can come together
- also buildings where local economical activities can grow, doorgroei systeem voor de winkels
  misschien

PAVILION
- in the pavilion a sort of market place could be placed, where people who sell their goods on the
  street can sell their good in "stalls"
- other temporary events could be organized here: maybe also activities that have to do with
  music
- this can be placed on the crossroad between the city center, UCPT campus & night shelters for
  homeless people

ARTS & CRAFTS

bracelets 
from 

beads

creating art 
with waste 
from the 

street

wooden 
sculptures

MUSIC

DANCING

LOCAL ECONOMY

SPORT

CHILDREN

CAFE & RESTAURANT

CINEMA

LOCAL PRODUCTIVITY

WORKSHOPS FOR HOMELESS PEOPLE
SAFE SCHOOL ENVIRONMENT

MORE GREEN ON THE STREET

CITY AS PLAYGROUNDLOCAL COMMUNITY
MEETING PLACES

- pedestrian local business spine, wider sidewalks, slower traffic
- as pedestrian oriented space with multi- storey buildings that have retail at street level
- Local Streets as pedestrian friendly, safe spaces with slow car movement and eyes on the street 
that allow children to walk safely
- safe place where children can play and be drop off
- Holy Cross and New Apostolic - Squares and link to New
  Hanover Street + Zonnebloem schools area
- celebrate local heros & places to remember them: multifunctional spaces
- eyes on the street so children can walk safely
- na schoolse activiteiten

- public Space at Silvertree/ schools at the end of New Hanover Street - for safe kids drop- off and
  waiting area
- shared facilities and playing spaces along Zonnebloem edge
- educational route along Constitution - Micro spaces, tree
  clusters, pausing points, waiting spaces for children

RETAIL

WORKSHOPS

big streets are 
to big, more 
place for the 
pedestrians

"Binnen de muren van 
het Kasteel waren 

onder andere een kerk, 
een bakkerij, 

werkplaatsen, 
woonkwartieren, 

winkels, cellen en een 
verscheidenheid aan 
andere faciliteiten."

tiny museum 
to bring the 
local people 

together

DARLING STREET

HANOVER STREET

DARLING STREET

HANOVER STREET

CHAPEL STREET

HOMELESS PEOPLE

FACILITIES STUDENTS CPUT

1

2

2

CPUT

TAFELBERG

HANOVER STREET

HANOVER STREET
CHAPEL STREET

1

EYES ON THE STREET

WATER

roller skating

outdoor fitness

Thema 1: local productivity/foundational 
economy

Hub voor kleine economieën

Haal geschiedenis van district 6 bij om je 
project fundering te geven

Er zijn heel veel muziekbands: vraag 
misschien aan de studenten of misschien 

bands die er vroeger waren
Remembering " (muziekband)"

Thema 2: playing in the city/streetWat moet de straat bieden om te kunnen spelen?(outdoor) Cinema & theaterBasketballTheaterKunstPerformance in the cityskatepetaniquemuziek, dans

- einde van de ramblas organiseren waar alles samenkomt

lagos: verbredingen van de straat waar dingen kunnen gebeuren/organiserenMet zitelementenSkate- elementen

MUSIC

DANCE
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SPORT

PLAY

MUSIC

JEU DE BOULES

SKATEPARK

BASKETBALL OUTDOOR FITNESS

DANCE

FOOTBALL

PARTYING

ART
CINEMA

PLAYGROUND

PERFORMANCE ART

FOLK TRADITIONS

(OUTDOOR)
THEATER

(WELL- KNOWN)
MUSICIANS

THE CONCEPT OF A LARGO

ILLUSTRATING THE CONCEPT

kaart waarop 
we zeggen 
waar onze 
loactie zich 

bevindt

LOCATION

CHALLENGES

FESTIVALS

HOPSCOTCH

  THE CITY AS A PLAYGROUND

change the 
abandoned 

buildings

benefit 
the 

locals

Think about 
children, 

walking to 
school

Parents 
picking 
up kids

- Think about children, 
walking to school.
- Parents picking kids up 
from school.
- Quiet and peaceful.
- Attract/keep locals in area.
- Abandoned buildings.

COUNSELING THURSDAY
- schools don't have a playground
- taxis & busses collecting there to pick 
up the students
- other uses to that space
- create continuity in the park system 
(green part is interrupted there)
- swimming pool in the park
- music big part of the history (pink lane 
on the map)
- pink lane as connection (don't forget the 
space next to the castle)
- at the end of the lane: look at that, can 
also be interesting

- during after 
hours, a lot of 
students move 

through this 
space

- creating a connection 
between the end of the 
ramblas and the park, 
in the park there are 

also sport 
infrastructures being 

developped

- main nucle were 
all the children 

come from, where 
a lot of children 

walk through

- the schools 
don't have 

any 
playgrounds

- taxi & busses 
collecting to 

pick up 
students

1  need for children to have safe and enjoyable movement
    between various institutions & amenities

Located in the middle section of the park

INTERACTING WITH LOCALS INTERACTING WITH LOCALS CHILDREN QUITE AND PEACEFUL SPACE

Existing building to be turned into a coffee shop for people passing by, and for parents
that are waiting for their children.

MARKET

2  creating a connection with after- school facilities

3  creating a connection between the park (where a lot
    of sport facilities are developed) and the school area

4  creating the end for the Ramblas, where
    a lot of functions come together

5  better organization of taxis and buses; creating
    pleasant places where students can wait for their bus

SCHOOL

Possible market location:
Near to the coffee shop area in the middle
section of the park, away from the quiet areas.

- better organization of taxis and buses; creating
  pleasant places where students can wait for their bus

interactive games for children (hop scotch & basketball)

tea 
house
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The aim of the market is to give the locals an
activity that will keep them in the area.

The market will run on weekends when 
people have free time to attend. During the 
week the space will be quiet and tranquil.

Locals can set up their stalls in the 
designated area and sell their goods.

Abandoned 
building

Market

CHILDREN QUITE AND PEACEFUL SPACE

Interactive bench sittings with incoporated gardens/greenery/trees for
shading

The coffee shop/tea house also helps to attract locals into the park

where music helps - community music therapy

Possible play area locations:

In the second part of the park, close to the 
market and coffee shop.

In the third part of the park nearest to the 
school.

SCHOOL

1986, District Six – The Musical- by David Kramer and Taliep Petersen told the story of District Six

2016, District Six – Kanala - Created and directed by David Kramer and presented by Eric Abraham and the Fugard

play area locations

"And, as with many of the buildings in district 6, the cinemas were used for a variety of purposes. They were the scenes of talent shows, concerts and dancing. … Attendance at the opera at the city hall was widespread among both middle class and working class, while cabaret at the Tivoli and Palm court band at Delmonico's on Riebeeck street were also popular."

Different lane 
dedication for 
better human 
circulation/cycl
ist movement

" The streets thus became receptacles for all types of urban activities - children playing, street markets, buskers and everyday social interaction."

Possible locations:

In the first part of the park.

In the third part of the park.

These locations allows for the areas to 
remain quiet by keeping it separate 
from the coffee shop and market in 
the second part of the park.

"The street was the major children's playground and acted as a relief from the cramped living conditions and limited private space."

"The play marks the 50 year anniversary of forced removals from District Six. A moment in history that cannot be forgotten, the productions honours the bustling creative suburb that was home to many Capetonians."

"After its demise, the district became mythologised, as a rich place of the South African imagination, inspiring novels, poems, jazz and the blockbuster musical, by David Kramer and Taliep Petersen."

"Going to a party on saturday night was almost compulsory. We had lots of house parties.… We were not allowed to go to concert when famous overseas singers come to S.A. Our own local district 6 singers will then imitate these famous visiting singers.

Playground 
for children

DISTRICT 6 AS A PLACE TO PLAY & GATHER

Picnic 
place

Dedicated 
parental 

watch spot

The play area gives the children something
to do while they wait for their parents to
pick them up. It also keeps them 
entertained if their parents are browsing 
the market area.

Incoporate as much cognitive development activities/games as possible. eg. colour & shape recognition

DISTRICT 6 AS A PLACE TO PLAY & GATHER

flexible 
age 

group

Soft fittings. preferrably of rubber

Hanover St is primarily vehicular- oriented space. It needs to be safer and people- oriented.

Low maintenance required.would compliment a reading space

The whole park can be considered a
quiet place during the week, and 
then on weekends a section of it is 
used for the market. However there
will still be the quiet sections in the
first and third part of the park.

Babylonstoren garden

Make new public space at New Hanover St [safe for school kids] + drop- off.

Make wider sidewalks on New Hanover St.

Music

community 
garden

Make playing fields available to local schools + multiple entrances to sport fields [both sides] and 
develop sports facilities along  contours between fields.

play area locations

Local Streets as pedestrian friendly, safe spaces with slow car movement and eyes on the street 
that allow children to walk  safely.

attract/keep 
locals in 

area

Talent 
shows

Consider Children, Elderly and safety along New Hanover Street and throughout. Roads such as 
New Hanover Street and  Constitution Street are too wide and not for people.

renovate old building into new coffee/tea shop

Possible play area locations

Mini 
pavilions
scattered 
along the 

space

Broad pathways to create a sense of 'lightness'

Reading 
booths

Coffee shop will be open during the week for people
who would like to enjoy their beverage in silence,
and on weekends for those that would like 
something to drink while visiting the market.

create a positive smell via greenery

TRAILS TO THE MOUNTAIN

Water flowing for a sense of calmness

Water flowing for a sense of calmness

QUIET SPACES PLAY AREAS COMMERCIAL OPPORTUNITIES

Creates a personal space

PAUSE SPACES GATHERING SPACES

KICKSTARTING NEW INITIATIVES

WHO IS IT FOR?

friedliche reise

kaapse klopse

- music bands walk 
through the street 
(don't really need a 
stage)
- on special 
occasions (NY, 
Christmas, Easter)

Kaapse Klopse jol!
YouTube

6min
6min

- Boomhut
- Bredere boom met dikkere stam 

waaronder mensen zitten
- Gebouwen tekenen

- Dansende, zingende mensen, straat 
artiesten

- City als playground is nog niet echt te 
zien

- Theater
- Onderdoor in een binnenblok waarbij 

de ruimte geeft voor een theater, of een 
voorgevel die je kan gebruiken als 

achtergrond voor theater
- Verschillende beelden ipv één beeld?

Luchtfoto: 
aanduiden op 
welke plekken 
het herhaald 
kan worden

 Bestaande 
luchtfoto: straat 
waar we willen 
mee werken 
aanduiden & dan 
de rest zwart- wit

 tonen dat het 
connectie is 
tussen stad & 
groene parken => 
belangrijke as

luchtfoto + erop 2 
rijen bomen + 
verschillende 
spots DUS meer 
focussen op wat 
wij willen doen!

stad gebruiken 'city 
as playground' !!! 
DUS trappen als 
theater OF mooie 
gevel als 
achtergrond

PRESENTATIE
- begin: oude foto's
- daarna: beelden 
nieuwe D6
- district 6 as a place 
to gather & play

Bestaande 
sfeer en 

nieuwe sfeer 
langs elkaar 

leggen

- negatieve dingen 
omzetten in 
positieve dingen: 
boodschap goed 
overbrengen
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"And, as with many of the buildings in district 6, the cinemas were used for a variety of purposes. They were the scenes of talent shows, concerts and dancing. … Attendance at the opera at the city hall was widespread among both middle class and working class, while cabaret at the Tivoli and Palm court band at Delmonico's on Riebeeck street were also popular."

" The streets thus became receptacles for all types of urban activities - children playing, street markets, buskers and everyday social interaction."

"The street was the major children's playground and acted as a relief from the cramped living conditions and limited private space."

"The play marks the 50 year anniversary of forced removals from District Six. A moment in history that cannot be forgotten, the productions honours the bustling creative suburb that was home to many Capetonians."

"After its demise, the district became mythologised, as a rich place of the South African imagination, inspiring novels, poems, jazz and the blockbuster musical, by David Kramer and Taliep Petersen."

"Going to a party on saturday night was almost compulsory. We had lots of house parties.… We were not allowed to go to concert when famous overseas singers come to S.A. Our own local district 6 singers will then imitate these famous visiting singers.

DISTRICT 6 AS A PLACE TO PLAY & GATHER DISTRICT 6 AS A PLACE TO PLAY & GATHER
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SPORT

PLAY

MUSIC

JEU DE BOULES

SKATEPARK

BASKETBALL OUTDOOR FITNESS

DANCE

FOOTBALL

PARTYING

ART
CINEMA

PLAYGROUND

PERFORMANCE ART

FOLK TRADITIONS

(OUTDOOR)
THEATER

(WELL- KNOWN)
MUSICIANS

FESTIVALS

HOPSCOTCH
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LOCATION

THE CONCEPT OF A LARGO

THE CONCEPT OF A LARGO

- Boomhut
- Bredere boom met dikkere stam 

waaronder mensen zitten
- Gebouwen tekenen

- Dansende, zingende mensen, straat 
artiesten

- City als playground is nog niet echt te 
zien

- Theater
- Onderdoor in een binnenblok waarbij 

de ruimte geeft voor een theater, of een 
voorgevel die je kan gebruiken als 

achtergrond voor theater
- Verschillende beelden ipv één beeld?

Bestaande 
sfeer en 

nieuwe sfeer 
langs elkaar 

leggen

KICKSTARTING NEW INITIATIVES

2020- 21 GSLT_Team 
1, Online 
Whiteboard for 
Visual Collaboration 
(miro.com)

SECTION 1 SECTION 1 SECTION 2 SECTION 2 SECTION 3 SECTION 3

Possible market location:
In the middle section of the park, away from the quiet 
areas. This is a space where the community can interact 
with one another

The concept with the market area is to bring the community together.

The space will be filled with colorful  stalls , plant life ,places for children to play and grown- 
ups to sit. The open spaces could also be used for community gardens.

all of these factors will encourage people to use the space instead of moving away and 
abandoning the space.

Location:
In the first part of the park, closest to the school and 
kids play area .

Existing building to be turned into a coffee shop for 
people passing by, and for parents that are waiting for 
their children.

The coffee shop/tea house also helps to attract locals 
into the park.

The aim is to a design tranquil pathway with 
incorporated interactive sitting areas with 
greenery/trees and water features.

Locations:
The play areas will be spread out 
throughout all three sections of the park.

This should be placed a bit away from the 
roads between each section.

The play area gives the children something 
to do while they wait for their parents to 
pick them up.

Pathway will be divided to dedicated cyclists 
and pedestrian lanes to create as much 
circulation ease as possible

RENOVATED COFFEE/TEA 
SHOP LOCATION

Abandoned building

Make use of the greenery within the area to help 
create a better sense of smell to create a calm 
environment.

Keeping the areas separate allows for the first and 
third section to remain quiet and tranquil while the 
market is happening.A few creative ideas and concepts for the site

Location:
These water features and benches will be located in 
the third part of the park.

Activating the 
space at any hour 
of the day.

Open up the 
building to the 
walkway.

Gathers al family, 
friends, children, 
youth, elders and 
strangers.

PEACEFUL TRIP

JEU DE BOULES HOPSCOTCH TREEHOUSE ROLLER SKATING HANOVER STREET

KAAPSE KLOPSE DANCING FOLK TRADITIONSKAAPSE KLOPSEHANOVER STREET MUSICIANS

present your project and lessons learned to an 

international jury

share the narratives in exhibitions 

and a website to inspire others.

1

1
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Faculty of Architecture. University of Zagreb - CR

Participatory Design of Space
Kristina Careva & Rene Lisac

In today’s world, the built environment is 
increasingly understood not only through its 
environmental and economic impacts, but also 
through its social dimension. This shifts the 
role of  the architect beyond that of  a creative 
and technical expert to include responsibilities 
as a socially sensitive actor. Such a role 
demands new competencies, including 
interdisciplinary collaboration, inclusive 
planning, and participatory methods.

At the Faculty of  Architecture, University of  
Zagreb, these skills are fostered through the 
graduate elective course Participatory Design 
of  Space, introduced in 2017/2018. The course 
builds on the City Acupuncture initiative 
(active since 2009), whose interdisciplinary 
and participatory workshops laid the 
groundwork for the course’s methodological 
framework. Structured as an intensive 
workshop, the course guides students through 
a complete participatory design process—from 
introductory concepts to the creation and 
potential implementation of  a design proposal.

Each year’s task is based on the needs of  a 
specific local community. The design brief  
is intentionally simple, allowing students 
to concentrate on effectively incorporating 
participatory input. The process begins with 
introductory lectures and discussions on 
inclusive planning, communication, and the 
specific design site and task. Students then 
visit the location and participate in moderated 
discussions with local stakeholders. In this 
relaxed setting, stakeholders share challenges 
and opportunities without offering solutions. 
Students listen, ask questions, and develop a 
shared understanding of  the context.

Following the site visit, students work in small 
groups—ideally in teams of  three—to develop 
conceptual designs expressed through written 
statements and sketches. These are presented 
at a midterm critique, where stakeholders are 
invited to offer feedback. This step ensures 
alignment between users’ expectations and 
students’ emerging proposals. Students then 
refine their designs with faculty mentorship, 

which encourages each group to explore a 
distinct approach. This results in multiple 
design scenarios for the final presentation, 
offering a range of  solutions and enriching the 
community dialogue.

Final presentations are again held on-site, 
with local stakeholders providing feedback. 
Often, the community is surprised and 
inspired by the diversity and depth of  the 
proposals developed in such a short time. For 
many students, it is their first direct exposure 
to both enthusiastic and critical reactions 
from future users—a valuable experience in 
empathy and responsiveness. Where possible, 
the most promising proposals are further 
developed, sometimes combining ideas from 
several groups. This promotes collaboration 
over individual authorship and offers students 
hands-on experience with joint project 
development. Participation in implementation 
is voluntary, but many students choose to 
remain engaged.

Throughout the course, students learn to 
critically evaluate participatory input, generate 
conceptual plans, articulate design intent, 
engage in user dialogue, and contribute to the 
translation of  concepts into feasible outcomes. 
These skills are cultivated through teamwork, 
attentive listening, and mutual respect.

Aligned with the EAAE’s pedagogical themes, 
the course prepares students to address 
emergent needs, develop value systems 
grounded in local contexts, and adopt holistic 
perspectives. Through small-scale tasks 
embedded in real-world settings, students gain 
first-hand experience in navigating complexity 
and plurality. The course bridges theory and 
practice, nurturing creativity and optimism, 
and ultimately redefines the architect’s role—
from service provider to active co-creator of  
shared spaces and futures, acting as listener, 
citizen, and moderator as well as designer.

FINALIST
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Since 2016, the Chair of  Principles and Theory, 
led by Associate Professor Jenni Reuter at 
Aalto University, has organised its master-
level studio courses as a dialogue between 
architecture and other art forms. Past themes 
have included Architecture & Photography, 
Architecture & Clay and Ceramics, and 
Architecture & Exhibition Representation. 
In 2022 and 2023, the focus shifted to 
Architecture & Film—a theme continuing 
in 2024 through both the studio course and 
research conducted by the teaching team, 
including doctoral students Helmi Kajaste 
and Jere Pääkkönen, and Senior Lecturer Anni 
Vartola.

Architecture today is increasingly represented 
through moving images. Architectural films 
simulate the experience of  bodily movement 
through space using cinematic and artistic 
devices that shape perception. Understanding 
film and its representational techniques 
is increasingly important in architectural 
discourse. While architecture plays a critical 
narrative role in fiction films, this two-way 
relationship—what we term “cinematic 
architectonics”—remains underexplored in 
contemporary theory.

The Architecture & Film courses have revealed 
a strong appetite among students and faculty 
for deeper engagement with this topic. Film 
offers powerful tools to analyse complex 
social, spatial, and aesthetic issues within built 
environments. Its international relevance is 
reflected in the growing number of  related 
academic seminars and courses worldwide.

Using film as both medium and source 
material recognises its capacity to portray 
architecture with temporal, emotional, and 
narrative dimensions. Unlike architectural 
documentaries or representations aimed at 
technical documentation, cinema—as a curated 
visual art form—depicts the lived experience 
of  architecture in ways untethered from 
disciplinary norms but deeply connected to 
architecture’s spatial and symbolic potential. 
It allows architecture to communicate subtler 
meanings beyond what its physical form might 

suggest. As the late film historian Peter von 
Bagh once said, “Cinema is a mirror with a 
memory.”

By comparing cinematic representations 
with real built environments, students 
uncover otherwise elusive perceptions and 
interpretations. The course focuses particularly 
on the atmospheric qualities of  architectural 
styles and on how concepts such as light, 
space, movement, time, and experience are 
used narratively in film. These explorations 
inform the development of  new methods for 
architectural criticism and include a public 
screening and seminar.

The project’s theoretical foundation 
reflects an awareness of  the societal 
conditions of  architectural practice. It 
draws on concepts such as privacy, publicity, 
accessibility, typology, functionalism, utopia, 
historiography, and education to explore how 
these are portrayed or questioned in visual 
storytelling. Another key theoretical axis is the 
dual nature of  architecture as both a projective 
practice and an autonomous art form. Students 
are encouraged to engage with architecture’s 
responsibilities—problem-solving, client 
service, and improving quality of  life—
while also advancing its creative and critical 
potential.

This duality fosters nuanced critical self-
awareness. It casts architecture as a “space that 
looks back,” a reflective medium through which 
viewers confront their own desires, limits, 
and experiences. In this context, criticism acts 
not to validate styles or trends, but to provoke 
thought and experimentation—especially 
through the lens of  film and digital media.

To support learning, the course creates a 
relaxed, supportive environment. Tasks are 
gradually intensified to build confidence 
without overwhelming. Clear framing and 
boundaries encourage creativity. Teachers work 
closely on group dynamics to ensure students 
feel safe to take risks, experiment freely, and 
embrace failure as part of  the creative process.

Aalto University. School of Arts, Design 
and Architecture – FI

Architecture and Film
Helmi Kajaste, Jere Pääkkönen, Jenni Reuter & Anni Vartola
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Universidade da Coruña - ES

Service-Learning practicums
Plácido Lizancos

Teaching architecture extends beyond technical 
instruction—it entails a strong ethical and 
social responsibility toward communities. 
Within this framework, service-learning 
emerges as a powerful pedagogical approach 
that equips future architects while responding 
to the real needs of  underserved populations. 
It enhances living conditions and broadens 
students’ understanding of  architecture’s social 
and transformative potential.

Service-learning merges academic knowledge 
with practical engagement in community-
based projects. In architectural education, 
it means working collaboratively with 
disadvantaged communities to design and 
build affordable, sustainable, and dignified 
housing solutions. This bidirectional method 
enables students to gain practical experience 
while communities benefit from thoughtful 
architectural interventions that improve 
their built environment. It also fosters critical 
reflection, as students develop not only 
technical skills but a deeper awareness of  the 
social, cultural, and environmental forces that 
shape architecture.

Focusing on the habitat of  marginalized 
communities brings a humanistic and inclusive 
dimension to design education. Projects 
typically begin with identifying vulnerable 
groups and opening participatory dialogue to 
understand their specific needs and conditions. 
This ensures cultural sensitivity and social 
relevance in each architectural response. 
Students then collaborate with community 
members under the guidance of  professors and 
local experts to co-develop context-sensitive 
design solutions that consider material 
constraints, environmental sustainability, and 
user participation. Learning objectives focus 
on topics such as basic habitability and low-
tech building technologies, while the service 
objective centers on housing rights and poverty 
alleviation.

The construction phase allows students to 
apply their knowledge hands-on, working 
side-by-side with residents. This practical 
collaboration strengthens relationships and 

empowers communities by involving them 
directly in the improvement of  their living 
environment. Students also develop leadership, 
teamwork, and problem-solving skills essential 
for their future professional roles. On an 
institutional level, service-learning reinforces 
universities’ civic missions and helps foster 
socially engaged graduates.

Two experiences illustrate this approach: 
one in Mozambique and one in Spain during 
the COVID-19 lockdown. Both projects were 
called “Clinic of  the Houses” (Kaya Clinic 
in Changana). The Mozambique project 
operated from an office in the heart of  a 
self-built neighborhood in Maputo, aiming 
to support residents’ right to the city. The 
Spanish initiative, by contrast, was carried out 
remotely during lockdown. It offered guidance 
to families struggling to manage their home 
environments under confinement, providing 
examples of  good practices, design support, 
and training resources for local professionals. 
Both initiatives successfully mobilized a wide 
range of  actors from the academic community. 
Classes, debates, and workshops were held 
to explore service-learning methodologies 
and address social challenges. Standardized 
materials were produced to answer recurring 
questions, and the projects were widely 
recognized for their innovation and social 
relevance.

This pedagogical model aligns strongly with 
the goals of  the EAAE. Architectural education 
must empower students to detect and articulate 
spatial problems, act where intervention can 
create value, and advocate for community-
led solutions. Education flourishes when 
grounded in dialogue between academia and 
practice, and when it reflects the diversity of  
society—through varied student backgrounds, 
learning environments, and teaching methods. 
Finally, architectural education must prepare 
students for an evolving profession shaped by 
interactions between the built environment, 
technology, culture, politics, and economics. 
Through service-learning, students become 
not only skilled designers but socially engaged 
citizens and agents of  change.
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Cyprus - CY

Interdisciplinary 
Approach for Planet
Sebnem Hoskara

Arch 320: The UN Sustainable Development 
Goals – An Interdisciplinary Approach for 
the Future of  Our Planet is offered as an 
elective to architecture students and as a 
university-wide course open to all disciplines. 
It introduces students to the four pillars of  
sustainable development—environmental, 
social, economic, and cultural—through 
an interdisciplinary study of  the UN 
Sustainable Development Goals (SDGs), their 
progress, and their challenges. The course is 
structured in interactive modules combining 
lectures, theory, exercises, and discussion, 
complemented with videos, publications, and 
online resources.

Adopted by the United Nations in 2015, the 
SDGs represent a global call to action to end 
poverty, protect the planet, and ensure peace 
and prosperity. This course provides an in-
depth look at how SDGs can be planned for 
and implemented. Students explore the goals 
from multiple perspectives—learning their 
scope and societal implications, evaluating the 
required transformations, and assessing the 
role of  different disciplines in achieving global 
cooperation.

Students learn to respond to complex 
conditions through the creation of  spatial 
concepts at both architectural and urban 
scales. Creating space becomes a critical skill 
that embodies solutions and stages human 
experience. Through case studies, students 
examine successful and failed SDG initiatives, 
developing research and critical thinking 
skills. By the end of  the course, students can 
articulate the scale and purpose of  the SDGs, 
understand the transformations needed to 
achieve them, and evaluate how disciplines 
contribute to global goals.

The course includes lectures, video 
presentations, class discussions, and student-
led activities. Students are expected to prepare 
readings and materials before class and actively 
participate in discussions. Assignments vary 
each semester based on student background 
and field of  study. Past tasks have included 

presentations on architectural or urban 
design projects aligned with selected SDGs, 
infographic design, SDG research focused on 
local municipalities, and public awareness 
campaigns. Role-play exercises ask students to 
imagine themselves as key decision-makers—
such as mayors, CEOs, or university rectors—
and propose actions in support of  the SDGs. 
Midterm and final projects allow students to 
propose and, when possible, implement one 
to five real-life SDG-related initiatives tied to 
architecture and urbanism.

At least three of  the assignments are 
interactive, encouraging hands-on learning. 
This “learning-through-doing” approach 
ensures students not only understand the SDGs 
in theory but can also apply their knowledge to 
meaningful, real-world contexts.

The course aligns strongly with the EAAE’s 
educational vision. It prepares students to 
respond to emerging needs by engaging with 
complexity and uncertainty. Students learn 
to question, reflect, and articulate spatial 
solutions to global challenges. The course 
promotes diversity by being accessible 
to a wide range of  students and adapting 
assignments to various fields and learning 
styles. It emphasizes teaching through design, 
fostering resilience through critical dialogue 
and iteration. Students gain experience in 
proposing solutions, managing ambiguity, and 
responding rapidly to changing conditions.

As a platform for mutual learning, the course 
also prepares students for contemporary 
professional practice, where architecture 
intersects with environment, culture, politics, 
and economics. It integrates academic inquiry 
with action, offering a rare opportunity for 
experimentation and reflective practice that 
resonates beyond the classroom. Through 
this, students not only learn about sustainable 
development but begin shaping it—combining 
analysis, creativity, and responsibility in their 
future roles.
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The Wall
Ceren Boğaç

This proposal is based on ‘Arch 450: The Wall’, 
a departmental elective open to students from 
multiple faculties. The course examines the 
complex concept of  walls from architectural, 
socio-political, and psychological perspectives. 
It supports the EAAE’s principles by promoting 
diversity and interdisciplinary learning—
crucial for understanding societal complexity. 
Through project-based learning that fosters 
imagination and critical thinking, the course 
prepares students for the evolving challenges 
of  architectural practice. Emphasizing a 
research-driven environment where failure 
fuels innovation, it embraces pedagogies that 
cultivate intellectual and creative resilience.

The course explores the existential meanings 
of  walls across architecture, music, literature, 
cinema, and social media. It considers walls 
not just as physical elements but as culturally 
and spatially loaded constructs. Seminars 
begin with a discussion on Pink Floyd’s album 
“The Wall”, involving listening, film viewing, 
and reflection on the metaphor of  separation 
through sound and image. Students then 
introduce their own examples, analyzing 
meaning and symbolism. These include the 
human body wall in “300 Spartans”, the 
prejudice wall in “12 Angry Men”, the defensive 
walls in “Attack on Titan”, Peru’s Wall of  Shame, 
and the Great Wall of  China. A following 
seminar focuses on the Berlin Wall—its 
structure, effects, and demolition. Students 
from Palestine and other regions contribute 
reflections on separation walls from their lived 
experience, enriching the discussion with 
personal and cultural depth.

In a second assignment, students redesign 
a studied wall, encouraged to embrace 
uncertainty and innovation—core to the EAAE 
vision. For example, one student reinterpreted 
“12 Angry Men” by replacing the wall of  
prejudice with a mirrored surface, shifting 
the narrative toward self-reflection. Another 
project used Minecraft to represent the 
destruction caused by the 2023 Turkey–Syria 
earthquake, applying architectural thinking 
to humanitarian contexts. These exercises 
enhance technical skills while promoting 

critical awareness of  architecture’s societal 
impacts. The course supports diverse media 
and techniques, reflecting EAAE’s push for 
inclusive, adaptive education.

Later seminars explore the fantasy wall in 
Ursula K. Le Guin’s “Earthsea”, followed by 
virtual walls in “Game of  Thrones” and social 
media platforms. A third assignment asks 
students to analyze a wall’s physical, social, 
and psychological dimensions, combining 
architectural knowledge with cultural 
insight and creative process. For the final 
assignment, students design a wall within a 
chosen scenario. Some write and read short 
stories, others create graphic narratives, digital 
installations, or real-world architectural 
proposals. Each design evolves through 
collaborative dialogue and critique.

The inclusion of  students from disciplines 
such as communication, engineering, 
and computer science enriches the course 
dynamic, mirroring the interdisciplinary 
nature of  real-world design practice. This 
collaboration enhances students’ problem-
solving abilities and prepares them for cross-
disciplinary professional environments. The 
course encourages students to question the 
symbolic and functional dimensions of  walls, 
emphasizing the architect’s responsibility in 
shaping ethical and inclusive spaces. By the 
end, students gain a nuanced understanding 
of  the role walls play in society, develop 
intercultural dialogue skills, and learn to 
articulate complex architectural ideas. They 
also provide feedback on the course, which 
informs future iterations through discussion 
with incoming students. Grounded in 
interactive seminars, critical discussion, and 
iterative assignments, the course fully aligns 
with the EAAE’s vision of  “teaching through 
design”—preparing students to innovate, 
adapt, and imagine future forms of  practice.
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Thinking and Building with 
Plant Fibers and Raw Earth
Alia Bengana, Elsa Cauderay & Julien Hosta

A five-day workshop was organized for 
architecture students from the Joint Master 
of  Architecture program, which includes 
the architecture and engineering schools of  
Geneva, Bern, and Fribourg. Seventy students 
participated, exploring construction techniques 
using plant fibers and raw earth under the 
guidance of  architects, engineers, and artisans. 
Held in the Pop-up Workshop in Fribourg—an 
ideal hall for full-scale experimentation—the 
seminar focused on materials such as straw, 
willow, wood, and raw earth.

Straw, a byproduct of  cereal crops like wheat, 
barley, oats, and rye, is used beyond animal 
feed and mulching; it is increasingly applied in 
construction and insulation as a bio-sourced 
material. The workshop’s straw was supplied 
by a local Fribourg farmer. Willow, a flexible 
plant from the Salicaceae family traditionally 
used in basket weaving, now finds application 
in lightweight construction and bank 
stabilization. Raw earth, used in construction 
for thousands of  years, is widely available and 
requires minimal transformation. Moldable, 
compressible, and coatable, it is especially eco-
friendly and can form solid, durable structures.

The workshop aimed to let participants 
discover and work with unconventional 
construction materials locally sourced from 
the Fribourg region. These materials offer 
ecological and economic advantages, as they 
are healthy, rapidly renewable, and capable 
of  storing carbon. Many are agricultural 
byproducts rooted in ancestral know-how. The 
experience began with theoretical sessions 
on the properties, history, and modern uses 
of  the materials. Once this foundation was 
established, students engaged in practical 
group work to explore four construction 
techniques: structural straw bale building, 
wooden frames filled with straw bales, woven 
structures using willow poles, and a composite 
approach combining fibers and earth on 
wooden supports. Small group formats allowed 
students to gain in-depth hands-on experience 
and become familiar with the required tools 
and methods.

Participants also experimented with the 
structural and insulating characteristics 
of  plant fibers at different scales, leading 
to full-scale implementation. This sensory 
and technical approach enhanced their 
understanding of  the materials’ potential 
and limitations. The hands-on manipulation 
encouraged students to think critically about 
the role of  these materials in architecture, 
compare traditional and modern building 
practices, and reflect on resource availability, 
production cycles, and environmental impact.

The workshop aimed to raise awareness 
among students about sustainable materials 
in architecture. By learning to work with 
straw, willow, and raw earth, future architects 
encountered alternatives to conventional 
construction approaches, helping to promote 
more eco-friendly and responsible practices. 
The combination of  theory and practice 
enriched their understanding of  current 
challenges in sustainable building.

This initiative also aligned with the pedagogical 
themes of  the European Association for 
Architectural Education. By focusing on 
hands-on learning, students were encouraged 
to experiment, question critically, and engage 
with complexity. The approach embodied a 
“teaching-through-design” philosophy that 
fosters innovation through making. Exploring 
natural materials at various scales supported 
a contextual and holistic mindset that 
bridges local traditions with global systems. 
Introducing ancestral building techniques 
promoted diversity and contributed to the 
decolonization of  architectural knowledge. 
Finally, the workshop helped prepare students 
for adaptable, interdisciplinary practice by 
fostering reflection on sustainability and 
reinforcing values of  resilience, innovation, 
and social responsibility.
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Superstudio
Wim Goossens, Arnaud Hendrickx & Johan Liekens

SUPERSTUDIO questions the idea of  a design 
studio as merely an exercise in a curriculum, a 
physical working place, or a timeframe. As an 
alternative learning environment, it is set up 
as an archive, a crossroad, a collaboration, an 
international network, an estafette, a research. 
Though still a concept, it exists in its potential, 
ready to be developed further.

SUPERSTUDIO is super- in three ways. First, 
it is super- as in situated above or upon 
another (cf. superscript; superstructure): 
an international trans-university learning 
environment pooling design units working 
locally on shared topics and strategies, 
exchanging material and visual dialogue as 
pedagogy. It is also super- in the sense of  
possessing a quality in a high or excessive 
degree (cf. supercritical; superfine): designs 
are not mere endpoints but objects of  (re)
conceptualization and collective (re)search 
exploring detected concepts and strategies as 
superlative (e.g. superformal; supersublime). 
Finally, it is super- as in exceptionally fun 
yet excellent: fostering fun (in collective 
workshops, events, terminology) linked to 
high ambitions, creating a powerful learning 
condition.

SUPERSTUDIO builds on the experiments 
of  AVDAK (Architecture For, Through, and 
As Art), an Academic Design Office (ADO) 
tied to Radical Materiality. ADO is a novel 
learning environment at KU Leuven combining 
research, teaching, and practice on real-
world problems. AVDAK explores tactics 
from the free arts (objects, installations, 
performances.. .) and one-to-one scale making 
that bridges mind and body, where material 
encounters inform embodied architectural 
knowledge.

Three years ago, AVDAK was invited by Nus 
(Saint-Bartelemy valley, Italian Alps) to reflect 
on an open-air museum for contemporary 
art tackling socio-economic and climate 
challenges. This led to a master studio using 
the site as a test ground. Besides addressing 
problems, the studio also problematizes 

existing solutions. The mountains’ 
extreme conditions challenge architectural 
preconceptions and invite alternative 
approaches to architecture in a world in 
transition.

In 2023-2024, the studio began with 6:5:4:3, an 
instruction-based workshop in the mountains, 
initiated by AVDAK with NTNU (Trondheim) 
and Politecnico di Torino as part of  a European 
Blended Intensive Program (Erasmus+). 
These programs combine physical mobility 
and online collaboration. The workshop’s 
6 instructions (5 carried out over 4 days in 
groups of  3) generated poetic visual one-liners:

•	 Imagine A Roof  – Create a rudimentary 
roof  mediating between sky and ground, 
with one element as scale reference.

•	 Mark a Territory – Demarcate a temporary 
territory with minimal resources as a 
poetic gesture; document process and 
result.

•	 (re-)Set a Standard – Design an artefact or 
action as a new standard unit or tool for 
the mountains; depict its use.

•	 Make a Difference – The smallest 
intervention that makes a significant 
difference; show the effect.

•	 Map a Matter of  Care – Map something 
deserving care; create an autonomous, 
imaginative document.

•	 Organize a Picnic – A site-specific picnic 
for four; photograph proving it could only 
happen there, then.

The first poster documents the 6:5:4:3 
pedagogic experiment, breaking habitual 
thinking about utilities and construction 
principles. The second poster is a poetic teaser 
from over 70 student projects, reflecting the 
workshop’s disruptive impact on architectural 
thinking.
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Fieldstation Studio
Corneel Cannaerts & Michiel Helbig

Fieldstation Studio (https://fieldstationstudio.
org/) is a local node in the international 
Fieldstations network (https://fieldstations.
net/), initiated by Corneel Cannaerts & 
Michiel Helbig. The Fieldstations eV network 
consists of  architects, artists, scientists, 
and activists exploring new models for 
architecture in relation to the Anthropocene 
and the Technosphere, and organizes lectures, 
workshops, exhibitions, and summer 
schools. Our studio focuses on the agency of  
emerging technologies and their impact on the 
culture and practice of  architecture and the 
environment in which we operate.

The built reality is only one layer shaping 
contemporary reality. It is influenced by 
material and immaterial fields and contributes 
to broader economic, material, environmental, 
informational, and infrastructural systems. We 
see this expanded, layered, hybrid, trans-scalar 
environment as the context that architecture 
operates in and engages with. Architects should 
be aware of  this complex reality’s impact and 
potential and proactively engage it rather than 
passively awaiting briefs.

Fieldstation Studio functions as an Academic 
Design Office (ADO)—a learning environment 
at the Faculty of  Architecture, KU Leuven—
combining education, research, and practice. 
The ADO program bridges gaps between 
academia and practice, links fundamental and 
applied research, and promotes non-written 
artistic and design creations as valid outcomes.

Our studio investigates architecture’s potential 
as a medium to disrupt, explore, and question 
the impact of  emerging technologies. We work 
through educational formats:

•	 Master Design Studio (15 ECTS): A yearly 
studio at KU Leuven (Ghent), previously 
at the Bartlett School of  Architecture 
and GSAPP, Columbia University. Each 
edition introduces a topic reflecting urgent 
or emerging phenomena, combining 
research, design exercises, study trips, and 
workshops.

•	 Research Electives (5 ECTS): Three 
electives—Computational Design (digital 
design and data visualisation), Cinematic 
Architecture (narrative/time-based media 
through animation and film), and Creative 
Makers (interdisciplinary collaboration 
using XR technology). Collective Practice 
explores collaboration and authorship 
through temporary architectures.

•	 Master Dissertation Studio (30 ECTS): 
A platform for individual master 
dissertation projects, open in topic, media, 
and form, consistent with the context. 
Students apply critical, practical digital 
technology skills with access to ADO tools 
and tutorials.

•	 Workshops and Summer Schools: 
Efficient, intensive explorations on topics 
like AI, 3D scanning, and mapping.

We support these formats with tools:

•	 Fieldtrip: Engaging on-site with layered 
complexities, as both reality check and 
collective-building exercise.

•	 Fieldguide: Student-made research 
documents mapping fringe architectural 
topics via references, lexicons, and 
catalogues for peers.

•	 Fieldkit: A growing toolbox of  hardware, 
software, scripts, tutorials, and manuals.

Over seven years, Fieldstation Studio has 
evolved into a collective involving students, 
alumni, PhDs, and international collaborators, 
significantly contributing to research-
driven education at KU Leuven and its global 
reputation.
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Bio Craftsmanship
Rachel Armstrong

Bio-Craftsmanship: Towards a Regenerative 
Architecture is a pioneering design studio at 
KU Leuven led by international professors 
Rachel Armstrong (EIC Ambassador and 
coordinator of  an EIC Pathfinder Challenges 
project) and Jan Wurm (New European 
Bauhaus Representative). Now in its third year, 
the studio’s ethos is to rejuvenate planetary 
ecosystems through inclusive, diverse, nature-
centric design, engaging communities as 
stewards integral to spatial practices. Over a 
14-week journey, students immerse themselves 
in regenerative design—proactive, restorative 
approaches that aim to create systems 
benefiting both people and planet. Embracing 
local identities and global knowledge systems, 
students are equipped with skills and 
flexibility to address open-ended, complex, 
interconnected societal challenges. They work 
with interdisciplinary knowledge tools, such as 
new materialism, to reconceive education from 
a post-Anthropocene perspective.

Each studio is based on site-specific 
investigations: at Marais Wiels in Brussels, 
students incorporated natural systems into 
the full life cycle of  architectural design; at 
Berlin’s Mäusebunker, they explored concrete’s 
bioreceptivity, reimagining it as a medium 
for life-sustaining activities; and at Ghent’s 
Museum Dr. Guislain, interventions promoted 
well-being through relationships between 
ecosystems and people.

The studio’s teaching-through-design approach 
integrates bio-design, site investigation, 
prototyping, and architectural design within 
a design-based learning framework. Students 
engage with international researchers, learning 
new tactics such as bioreceptive design, 
using cutting-edge materials like mycelium 
biocomposites, and experimenting with 
digital platforms and 3D printing. Making 
and growing become tools for cognitive 
sense-making, weaving insights across actors, 
times, scales, and physics into holistic design 
narratives. This practice-based, iterative 
approach encourages critical reflection, debate, 
and testing of  spatial and theoretical concepts, 
preparing students to navigate the evolving 

landscape of  architectural practice with 
confidence and creativity.

Studio pedagogy flourishes by providing 
students with a toolset and portfolio of  
practice supported by tutors’ complementary 
research (Armstrong in BioDesign; Wurm in 
BioConstruction). Students are encouraged 
to take creative risks and embrace ambiguity, 
engaging as young professional researchers 
who draw from diverse sources to inform 
their work. The ethos of  design-led research 
underpins the studio—a dynamic process 
of  inquiry and discovery that challenges 
conventions and explores alternative 
perspectives through making. This prepares 
graduates to pursue diverse career paths, from 
professional practice and research pedagogies 
to roles beyond the traditional architectural 
canon, fostering lifelong learning and 
discovery.

The studio actively engages with mutual 
learning beyond the university, exemplified by 
collaborations with the New European Bauhaus 
initiative. A tangible outcome was the student-
led co-design and fabrication of  temporary 
habitats using novel mycelium biocomposites. 
Their sound-attenuating ceiling structures 
activated vacant post-industrial buildings, 
increasing livability and offering affordable, 
safe living spaces. This work was showcased 
at the 2024 New European Bauhaus Festival 
in Brussels, where the Myx Arch prototype 
demonstrated innovative expressions blending 
geometric and organic forms, human and 
microbial agencies. 

Ultimately, the studio prepares students for 
unbounded architectural practice amidst 
uncertain futures. Now a cornerstone of  
KU Leuven’s regenerative design teaching, 
the studio supports a growing, inclusive 
community of  designers and researchers.  The 
studio serves as a crucible for innovation, 
empowering students to shape next-generation 
sustainable architecture through inquiry, 
craftsmanship, and imaginative design.
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Object, Artifact & Narrative 
Structures
Paul O Robinson

Spring 2020 Advanced Graduate Studio: Artifacts of 
Transience: A Studio Practicum Concerning the 
Spatial Consequences of Human Transience and 
Abandonment

Artifactual Analytique

The project begins with the analysis of a "composing
stick". The composing stick is used in the traditional
letterpress printing process, where the typesetter 
assembles text within the vise of the stick in order to 
transfer the text to the "gallery" before being locked into 
the "forme" that will be placed upon the printing press. 
Each student chose a text by the French poet and 
philosopher Michel Deguy and then assembled the text 
within the composing stick; afterwards, the entwinement 
of tool and text became the generative platform for 
investigations leading to drawings construed as a 
context where spatial joints were extracted and 
interpreted as models. The charge of the model was to 
consider the syntactical, and interstitial, relationship 
between positive and negative space.

This EAAE Innovation and Excellence in 
Teaching proposal focuses on a particular mode 
of  architectural pedagogy situated within the 
Joint Design Studio (JDS) at the University of  
Ljubljana Faculty of  Architecture. The studio, 
taught in English, is primarily composed of  
visiting ERASMUS students from institutions 
throughout Europe. A studio of  students from 
participating ERASMUS institutions offers 
both challenges and opportunities. Challenges 
arise from the pedagogical differences each 
student brings, while the diversity presents 
positive potentials, addressing the idea of  
teaching environments preparing students 
for an unbounded field of  practice. Questions 
concerning pedagogical design must address 
unknowns such as educational directives, 
teaching methodologies, structures, and 
comparative technical levels of  each student’s 
home institution. The challenge is not to 
attempt continuance but to present a critical 
resetting of  conventional design processes 
and modalities, placing the studio in a unique 
position to address multiple forms and 
meanings processed as practice in architectural 
education.

The pedagogical objectives defining the three 
interconnected projects—Object, Artifact & 
Narrative Structures—emerge from the desire 
to reset the advanced student’s design process. 
Within the studio, core design modalities 
are addressed as a means to conceptualize 
and realize strategies for the augmented 
development of  a personal tectonic language 
for programming space. This does not mean 
abandoning individual design processes; 
rather, resetting offers critical reflection 
and augmentation by exploring elemental 
constructs of  design thinking and making 
that critique and transform architectural 
conventions and reassess the normative 
definition of  the architectural program. 
These interconnected projects form the 
core conceptual framework for the studio 
and the proposal. Entwined professional 
research and teaching on narrative structures 
in architectural design and tectonics have 
been presented in graduate studios in the 
US, Italy, and the JDS under differing titles, 

yet all address similar processual strategies: 
critical analysis of  the object and the unfolding 
of  analytical structure leading to spatio-
tectonic programming—the development 
of  a meaningful tectonic language in space 
production.

Analysis is fundamental to the Joint Design 
Studio and manifests as differing strategies 
depending on the subject. Students are charged 
with creating unique forms of  analysis as a 
means for constructing a tectonic language 
developed as material, spatial program. 
Programming is critiqued—not as typology, 
lists, or technical requirements—but as a 
construct emerging from analysis, where the 
object or artifact can render the program for 
the container within which it is held. This 
suggests a way into architectural language 
rather than its imposition, where language is 
implicitly tectonic. The conventional definition 
of  architectural program is not rejected but 
seen as complemental to the broader process, 
proposing that students develop independent 
critical processes regarding space making.

The exploration of  narrative analytical 
processes asks students to move beyond 
contemporary surfaces of  architectural 
production to embrace critical process over 
mimicry, creating individual processual 
modalities as frameworks for a tectonic 
language. Complexity emerges as a means to 
explore spatial concepts and offers students a 
lens through which to reflect on value systems 
of  spatial production. This situates developing 
pedagogical strategies within the ULFA design 
curriculum, where the JDS is conceived as a 
workspace where discourse and making are 
informed by the ontological investigation 
of  the object at hand, with the thought that 
objects hold within worlds. An EAAE award 
would support this ongoing research and the 
studio’s embrace of  diversity through the 
ERASMUS program.
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Duality of Design
Peter Dixon, Patrizio M. Martinelli & Francesca Lanz

Northumbria University’s Subject Group 
of  Architecture and the Built Environment, 
housed within the Faculty of  Engineering 
and Environment, offers a wide range of  
architecture programs and is home to the 
only ARB-validated Interior Architecture 
program in the UK. Studio-based learning is 
central to the subject group, fostered within 
custom open-plan studios. Since 2022, year 
one undergraduate studio leads Peter Dixon 
and Patrizio M. Martinelli have been reshaping 
activities by blending practical experience 
with theoretical knowledge. The synergy of  
their expertise informs their approach and 
lends authority to their instruction. Peter 
Dixon brings over 30 years of  professional 
practice in spatial and interpretative design 
within cultural settings and 20 years of  
teaching in UK Art and Architecture schools. 
Patrizio M. Martinelli, a registered architect 
in Italy, has over 25 years of  teaching and 
research experience across Italy, the USA, and 
the UK, spanning speculative and creative 
research. Dr. Francesca Lanz, with 15 years of  
interdisciplinary experience across European 
schools, supports the initiative as a module 
tutor.

The studio is transforming to address adaptive 
reuse and urban revitalisation, inspired 
by Newcastle City Council’s ‘Culture and 
Creative Zone’ agenda, seeking to repurpose 
underutilised spaces while preserving heritage. 
Focusing on Grainger Market, students explore 
the city’s history and the covered market as an 
architectural type linked to its development, 
offering a platform to blend theory with 
practical application. Aligned with principles 
of  architectural education, students engage in 
real-world place-making that enhances the 
city’s fabric, fusing theory and practice through 
customised approaches.

The design studio revolves around reimagining 
an existing space to envision a pavilion or 
folly connected with existing structures, 
exploring spatial elements, three-dimensional 
complexity, and context interaction. The 
process emphasises iterative spatial inception, 

creation, and manipulation, using principles 
such as planar composition, design generators 
like fold, crease, cut, rotate, weave, and spatial 
contrasts including open-close, high-low, 
and transparent-opaque. This encourages 
creativity while building skills applicable 
across contexts. Once the spatial character 
is defined, a functional retail component is 
introduced, drawing from phenomenology and 
anthropometrics to critically examine tangible 
and intangible aspects of  adaptive reuse.

Design activities integrate historical 
precedents with contemporary methodologies, 
employing folding paper, iterative 
composition, and collage as primary tools. 
Folding paper, as pioneered by Josef  Albers, 
delves into formal attributes and proportional 
relationships in design. Iterative compositions, 
guided by existing geometries, help create 
dynamic forms refined through technical 
drawings. Collage functions as both a narrative 
medium and design tool, enabling students 
to articulate human-centred narratives while 
democratising creativity by removing the need 
for advanced drawing skills.

This series of  activities yields an architectural 
palimpsest, merging historical precedents with 
contemporary sensibilities to reimagine the 
built environment as an emotive and evocative 
locus. Lectures and seminars contextualise 
precedents and theories within architectural 
practice, where history, theory, praxis, and 
built structures serve as inspiration for 
design. The studio, furnished with screens 
and individual desks, serves as workspace, 
learning environment, presentation stage, 
and experimental laboratory. Emphasis lies 
on the process, urging students to question, 
test, explore, and play, with assessment 
recognising investigation and experimentation. 
Encouraging exploration, examination, and 
even failure is seen as a well-informed stance 
for future progress, resonating with the 
studio’s ethos of  nurturing creativity through 
action.
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TEACHING URBAN DESIGN TO NONARCHITECTS
JANA ZDRAHALOVA & JAN BITTNER
FACULTY OF ARCHITECTURE / CZECH TECHNICAL UNIVERSITY IN PRAGUE

                          We firmly believe  
that architectural projects 
and urban research should  
not be limited to 
architectural students.

Our approach to teaching urban design to 
nonarchitects is a testament to our commitment 
to inclusivity in today’s rapidly evolving society.

Open to all interested students, our course offers 
a unique perspective on urban design and its 
relationship with the social and cultural domain. 

Privately Owned Public Spaces (POPS)  
in a post-socialist city, with Prague as the case study

The contemporary dynamic and complex world 
is becoming increasingly specialised. Each 
segment of  human knowledge is intensely 
focused and researched. Although such 
specialisations bring unthinkable progress, 
common, day-to-day values are becoming 
increasingly taken for granted. One such thing 
is the city – a place where all its inhabitants are 
mixed up and live. It is, however, precisely the 
city experiencing more challenges and changes 
today than ever before. Climate changes, 
economic transformation, global migration, 
social tensions, and more are causing us to 
be challenged. A well-educated, inclusive 
and active public society is needed to tackle 
such factors on a local, bottom-up level. Our 
approach to teaching urban design to non-
architects is a testament to our commitment 
to inclusivity in today’s rapidly evolving 
society. We firmly believe that architectural 
projects and urban research should not be 
limited to architectural students. Our course, 
open to all interested students, including 
those from computer science, industrial 
engineering, electronic engineering, politics, 
and technology, offers a unique perspective 
on urban design and its relationship with the 
social and cultural domain. We aim to empower 
all individuals, regardless of  their education, 
culture, gender, or background, to learn and 
critically assess the environment around 
them and understand its social and cultural 
consequences.

Therefore, we started participating in the 
ATHENS program founded in 1997 with the 
help of  the European Commission. It is a joint 
program of  16 outstanding technical European 
Universities that offers one-week courses to 
students of  different fields. Our students come 
from schools like ParisTech, CTU in Prague, TU 
Delft, KU Leuven, INST Lisboa, UCL Louvain-
la-Neuve, UP Madrid, NTNU Trondheim, TU 
Budapest, TU Wien, Politecnico di Milano, TU 
München, TU Warsaw, Aristotle University of  
Thessaloniki, Istanbul Technical University 
and University Politehnica of  Bucharest. We 
raise the topic of  public space, a domain that 
everyone has a direct experience with. More 
precisely, we focused on Privately Owned 

Public Space (POPS), a concept developed 
in 1960 by William H. Whyte in New York. It 
is a space in private ownership offered for 
public use by developers in exchange for extra 
building space. Nowadays, many developments 
consist of  several buildings with open spaces 
between them. This new constellation brings 
new behavioural models into the lived 
experience of  city users. We launched an 
innovative approach to teaching – we merge 
the scientific approach with project-oriented 
work and allow students to investigate their 
experience of  POPS and traditional public 
space.

We use the OMAI model – a framework 
developed by Florian Langstraat and Rianne 
Van Melik described in the paper “Challenging 
the ‘End of  Public Space’.” The framework 
assesses each space from four approaches: 
ownership, management, accessibility, and 
inclusiveness. The clear conceptualisation 
of  separate aspects of  space allows for a 
relatively objective comparison of  diverse 
spaces in the city. We asked the students to 
use the OMAI model to compare the selected 
POPS with a standard public space nearby. 
This task deepens their understanding of  the 
OMAI model and allows them to apply it in 
a real-world context. On the first day of  the 
workshop, students form international, mixed 
groups of  3 to 4, fostering a collaborative 
learning environment and encouraging cross-
cultural exchange. They receive introductory 
lectures on public space, observational 
techniques, and representation methods. 
Hand drawing and photography are the only 
techniques allowed.

In the afternoon, the groups experience their 
assigned POPS. We discuss their findings 
daily. On Friday, each group presents the 
results on large tracing papers, followed by a 
discussion with invited guests. Based on the 
experience, students later analyse spaces in 
their hometowns during an online course. This 
empowers them with ready-to-use methods to 
assess public spaces everywhere and supports 
their active role in society.



5554 Pedagogy Awards 2024 Education Academy – EAAE

Politecnico di Torino - IT

Game of Forms
Carlo Deregibus

“A Game of  Forms” is a unique design studio 
format aimed at enhancing architectural 
design’s impact on complex processes. It 
underscores the potential and utility of  design 
in shaping the formal attributes of  spaces and 
constructing the processes and conditions 
necessary for their viability. The goal is to push 
the formal and compositional skills of  the 
students while balancing them with the ability 
to control the socio-technical and political 
dimensions of  the project, influenced by 
external actors and factors.

In a transformative learning journey, students 
undertake various roles, following an approach 
that maximises the circularity and reflexivity 
of  design action within the studio. Specifically, 
students are cyclically guided from what 
the Learning Zone Model calls the Comfort 
Zone towards the Panic Zone, exploring its 
boundaries to cultivate proximal learning. The 
learning outcomes are useful both for future 
designers and graduated architects who will 
work in technical studies offices or standards 
organisations.

The theoretical foundations of  “A Game of  
Forms” are: a phenomenological approach 
to make the latent potentialities of  place 
emerge; the use of  design intentionality to 
blur the artificial separation between analysis 
and project; the exploitation of  the systemic 
dimension of  architectural design and the 
resulting tactical dimension of  design actions.

The format is divided into three phases at 
different scales and types. Should the studio 
see contributions from other disciplines, 
Phases 1 and 2 will develop the ground 
knowledge and analysis to be integrated in 
Phase 3.

In Phase 1, students split into operational 
cells of  2–4 students. Starting from the same 
requirements frame and context, they develop 
a master plan. After a shift towards the Panic 
Zone, we remain within the central spectrum 
of  the Learning Zone, mainly accelerating the 
use of  skills already possessed and enhancing 

them proximally. At the end of  Phase 1, 
cells produce alternative proposals, each 
described by a few key points. Through internal 
competition, students critique all master plans 
and select two or three: this peer discussion is 
crucial for growth.

In Phase 2, cells group based on thematic 
affinities, forming macro-groups (one per 
winning master plan). The aim is to transform 
the master plans into regulatory form by 
writing rules (e.g., zoning regulations, 
codes) similar to those in executive urban 
planning. Phase 2 sees oscillation within the 
Learning Zone. Students, buoyed by Phase 
1’s competitive phase, may underestimate 
difficulties but soon discover the challenges. 
Collaborative learning and teacher mediation 
help avoid the Panic Zone. At the end, they 
translate design intentions into textual and 
graphic prescriptions, then divide the area into 
lots for Phase 3.

In Phase 3, cells regain control of  the project 
while respecting Phase 2 rules. This phase 
resembles a typical design studio aiming at 
a high-quality project. The design will likely 
clash with imposed rules, revealing how 
architectural form depends on other forms 
and vice versa. The teacher’s role is critical in 
managing potential stress. This phase shows 
that rules can be circumvented or broken, but 
only by working on their systemic dimension 
or through design, leading to strong proximal 
learning. Outputs are graphic boards and 
models assembled into a macro-model for 
verifying the master plan’s success and norms’ 
efficacy.

“A Game of  Forms” aims for convergence 
between architectural and normative forms, 
cultivating professionals who can respond to 
emergent needs and navigate complex systems. 
It fosters cyclical alternation of  failures and 
successes, reinforcing students’ ability to 
address challenges and anticipate conflicts. The 
format has been tested in various cases, always 
with other disciplines, across Bachelor’s and 
Master’s levels with minor adaptations.
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Change Now. Architecture 
Later (NOW)
Matthew Crabbe

As practice-based doctoral research, Change 
Now, Architecture Later (NOW) offers a 
personal, situated insight into the productive 
tension between university and practice. The 
notion of  the practice gap is examined from 
the perspectives of  graduates, educators, 
and professional practice to understand how 
transformational agendas from university 
transition into practice through graduates’ 
agency—revealing both conflicts and 
potentials. The dissertation also allows me, as a 
teacher, to reflect critically on the impact of  our 
teaching at the Natural Building Lab, TU Berlin. 
Using an innovative mix of  visual and social 
science methods—including biographical 
interviews and portrait photography—I 
interviewed graduates 2–4 years after 
graduation to understand their motivations 
and struggles in early practice. By prying 
open the practice gap, I aim to understand the 
doubts and demands of  a cohort becoming 
architects in a time of  upheaval, and to 
consider how educators can better support 
them in pursuing transformational agendas 
during their careers.

The freedom of  university has always existed 
in tension with the perceived constraints 
of  professional practice. Today’s climate of  
“constant crisis” is widening the practice gap 
as progressive institutions compensate for the 
visible deficits of  mainstream architecture 
practice. For graduates, negotiating this gap 
is tied to building a stable self-narrative that 
integrates transformative aspirations with the 
realities of  a diverse and often disillusioning 
practice landscape. They face the question: 
should they pursue their aims as agenda-
setters in alternative spatial practices or as 
trusted professionals through accreditation 
and office experience? Our graduates expect 
architecture to offer a path to advance 
collective goals and values, not just individual 
ambition. Yet on entering mainstream practice, 
many are disillusioned with architecture’s 
ethical and environmental record and its poor 
track record on equality, diversity, and working 
conditions. Many need convincing that the 
profession can meet their expectations for 

making meaningful impact—widening the gap 
further.

This gap raises hard questions for educators: 
what balance should be struck between 
transversal competencies and those required 
for accreditation? How critical should we be of  
“everyday” architectural practice? The current 
market offers little reward or security for those 
pursuing non-traditional practice, demanding 
resilience and innovation. Paradoxically, just 
as we need transformative practices more than 
ever, the conditions for developing them are 
increasingly limited. Educators must reflect 
on whether we provide graduates with the 
competencies they need to pursue and sustain 
transformative agendas.

For practicing architects and institutions, the 
gap can serve as an easy reason to dismiss 
university as detached from professional 
reality. A tacit agreement long existed: 
universities provide baseline skills, while 
higher critical and theoretical agendas are 
acceptable because the real intricacies are 
learned on the job. But as practice fails to adapt 
to societal change, why should graduates aspire 
to traditional office roles? The gap often fuels 
generational conflicts over competing ideas 
of  reality and professionalism. New Work 
concepts offer ways to challenge the image of  
the architect and reconsider architecture as 
profession or calling.

NOW is a study in architectural education, 
echoing the EAAE’s call to question what, how, 
and why we teach. By thematising the practice 
gap, I examine my own struggles to understand 
and improve our teaching’s impact. The work 
reflects our team’s collective experience at 
the Natural Building Lab. It concludes by 
proposing new professional identities and 
recommendations for educators, offering a 
framework for reflection on our approach’s 
strengths and limitations. The course becomes 
a rallying cry for a profession where the 
next generation applies design skills to new, 
pressing challenges—and reminds universities 
and practice to adapt or risk losing graduates’ 
loyalty.
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Whole Life Design
Noel Brady

In 2019, TU Dublin launched a new Masters 
in Architecture program, providing an 
opportunity to rethink pedagogical approaches 
and prepare students to face a complex and 
challenging future. Two key integrated modules 
have been refined since: Collaborative Design 
Studio and Whole Life Design. Collaborative 
Design Studio is a role-playing scenario 
focused on adaptive reuse of  existing buildings, 
using a scaffolded learning process across 
phased design stages. Whole Life Design 
supplies theoretical methods and techniques 
to support design intentions developed in 
the studio. The studio acts as a laboratory 
where ideas are tested and evidence-based, 
responsible design decisions are made. 
These modules intersect traditional design 
methods like sketching and prototyping with 
quantitative analysis of  energy, carbon, and 
performance. Students are introduced to 
Thomas Kuhn’s concept of  Paradigm Shifts to 
highlight how accepted practices must evolve 
to meet new needs.

The Collaborative Design Studio uses a near-
continuous cyclical design methodology. 
Students form teams of  four, rotating 
leadership through initial phases—Spatial, 
Structure, Services, and Durability—with 
the team choosing the leader for the final 
“Pivot” phase. The Pivot challenges students 
to test their assumptions and outputs against 
studio ambitions and values. Projects focus 
on existing buildings requiring critical 
interrogation and adaptation. External 
professional design teams engaged with these 
buildings provide critical data and feedback, 
requiring students to present accurate 
information and make informed decisions. 
Workshops and decision-making tools such 
as matrices and data-driven trees support 
this process alongside imaginative design 
thinking. Project examples include a 2019 retail 
market tasked with building an Air Rights 
Office, pivoted to a gym/leisure facility; a 
2020 social welfare office converted first to a 
boutique hotel, then pivoted to a step-down 
medical facility; and a 2023 vacant commercial 
office park converted to a school, later pivoted 
to a preschool with a nursing home. These 

projects present conflicting challenges 
demanding interdisciplinary thinking, 
agility, and openness. The program aims for a 
circular economy with restorative landscapes, 
encouraging students to develop unique and 
innovative solutions. Prototyping is used as a 
continuous learning method, promoting “fail 
early, fail often” instead of  relying on a final, 
rarely tested prototype. A servant leadership 
model fosters team diversity and multiple 
voices necessary for advancing equality. 
This is supported by a no-fault philosophy, 
openness to experimentation, a safe learning 
space, and valuing knowledge over belief. The 
Collaborative Design Studio has been led by 
Noel Brady since 2019, with Emma Geoghegan 
(2019–2021), Sarah O’Dwyer (2022–present), 
and Lenzie O’Sullivan (2022–present), 
alongside professionals including Peter 
Crowley of  PAC architects. It fosters a “unique 
dialogue between academia and architectural 
practice,” creating an “energy field” around 
which pedagogy and curriculum revolve. 

Whole Life Design drives intellectual and 
technical inquiry using academic and 
practice-based research to guide students in 
ethically informed decisions about the built 
environment. While the studio encourages 
diverse professional roles, Whole Life 
Design equips students with tools to leverage 
influence. The module is organized around 
eight “stepping stones” for critical analysis 
of  quantitative aspects in buildings: Data, 
Adaptability & Flexibility, Post-Occupancy 
Assessment/Evaluation, Embodied Carbon/
Energy, Operational Energy/Carbon, Shearing 
Layers, Durability, and BREEAM/LEED 
assessments. It promotes a “hacking mentality” 
that uncovers the mechanics beneath guides, 
enabling students to self-calibrate, avoid 
errors, and adjust their designs independently. 
Though technically grounded, Whole Life 
Design stresses the importance of  human and 
environmental concerns. Students are urged to 
take responsibility for impacts such as carbon 
emissions, focusing not only on “doing things 
right” but on “doing the right thing.” In creating 
adaptable, resilient architecture, they must 
retain ethical clarity in their decisions.
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Bioregional Design Lab
Niklas Fanelsa

The Bioregional Design Lab at the 
Technical University of  Munich si a novel 
interdisciplinary teaching and research 
environment at the forefront of  architectural 
innovation, merging the principles of  
bioregionalism with bio-design techniques in 
the built environment. The lab activities started 
last year in the initial stage, design studio, 
workshops, and exchange formats have been 
realized with the aim to further expand this 
year.

By bringing together designers, scientists, and 
engineers, this collaborative space explores 
and implements holistic solutions that 
harmonize with the unique ecological, cultural, 
and social characteristics of  specific regions 
on a global level. Through in- depth research, 
sustainable materials exploration, and 
innovative technologies, the lab endeavors to 
develop novel materials, building systems, and 
production lines that support environmental 
stewardship, enrich native biodiversity, and 
foster an inclusive circular economy. 

Emphasizing community- centered 
engagement and resilience, the Lab aims to 
decarbonise the built environment, addressing 
climate change challenges, the decarbonization 
of  the industry, and the shift towards a purpose 
economy. It also envisions a regenerative 
future where architectural practice coalesces 
seamlessly with nature, contributing to a more 
sustainable and inclusive future.

The principles in such an innovative and 
interdisciplinary learning environment 
resonate with the broader context of  EAAE 
architectural education.

•	 Interdisciplinary Collaboration: 
The Bioregional Design Lab fosters 
interdisciplinary collaboration 
through design-thinking workshops, 
interdisciplinary sessions, and field 
trips to other university labs. By uniting 
designers, scientists, and engineers, 
it integrates academic knowledge and 
architectural practice to address complex 
challenges.

•	 Holistic Solutions for Specific Regions: 
In design studios, students explore 
locally specific ecosystems such as hops 
production in Hallertau and paludiculture 
for wetland regeneration on the Baltic 
coast, learning to translate ecological 
complexity into spatial concepts while 
understanding local, regional, and global 
contexts.

•	 Sustainable Materials and Technologies: 
The lab emphasizes sustainable materials 
and innovative technologies like fibers, 
algae, micro-bacteria, and bio-polymers, 
equipping graduates to navigate 
architecture’s dynamic challenges.

•	 Inclusive Circular Bio-Economy: 
Supporting start-ups in the circular bio-
economy, the lab promotes inclusivity and 
breaks traditional paradigms to reflect 
societal diversity.

•	 Community-Centered Engagement: 
Collaboration with cooperatives and 
non-profit organizations advances 
community-led initiatives, recognizing 
architecture’s role in creating spaces 
that are environmentally, socially, and 
culturally enriching.

•	 Regenerative Future: Envisioning a future 
where architecture coexists with nature, 
the lab develops graduates who critically 
evaluate alternatives and adopt mindsets 
beyond conventional professional 
practice.

In conclusion, the Bioregional Design Lab, 
through its emphasis on interdisciplinary 
collaboration and sustainable practices 
embodies the principles advocated is the 
context of  the EAAE architectural education. It 
serves as a tangible example of  how innovative 
learning environments can contribute to the 
evolution of  architectural practice, aligning 
closely with the vision of  producing architects 
who are not only proficient but also responsive, 
inclusive, and capable of  addressing the 
complexities of  the built environment.
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Sketchatlas
Saidja Heynickx

First of  all we have to situate the ongoing 
SKETCHATLAS project (www.sketchatlas.
org). The project we propose will connect with 
this ongoing project, which started in 2017. 
The SKETCHATLAS is an online architecture 
and art platform about freehand architectural 
drawing (sketching). In our curriculum 
SKETCHATLAS has been incorporated for 
years and is a key example of  balanced blended 
learning in an art and architecture teaching 
context at bachelor and master level. Since 
2022 the project has been launched in an 
international context with official trademark, 
professional translation and English voice-
over, and is available for all educational 
programs in (interior) architecture worldwide 
to help teachers and students build up their 
freehand architectural drawing skills step 
by step. It is a remarkable example of  the 
combination of  essential skills for architects 
and structural educational innovation. The 
moving hand of  the drawer in the tutorials 
touches the paper and reminds us of  the direct 
connection between architecture, thinking and 
the body.

One chapter in SKETCHATLAS is the narrative 
of  the sketchbook. Professors and colleagues 
of  the Faculty show their sketchbooks and 
speak about the experience of  making, the 
problem-solving method, the qualities of  the 
drawing and the connection with projects. This 
is a testimony by the drawer. The next step is 
to store more testimonies of  sketchbooks and 
to disseminate them in the EAAE network. We 
will focus on the sketchbook and the narrative 
of  the sketcher. We connect with the ideas 
of  the EAAE Porto 2018 position paper: an 
inclusive workspace, teaching-through-design 
and mutual lifelong learning. Resilience in a 
world full of  communication can be enforced 
by learning the skill of  freehand architectural 
drawing. Every line drawn is a step in building 
a creative and critical attitude. We want to take 
the lead in a process of  more interconnection 
on this topic and work out new pathways in a 
field that is part of  our expertise. Sharing the 
knowledge built up during several years can be 
beneficial for the EAAE pedagogical network 
and other schools. 

Especially the narrative of  sketchbook 
stories is a topic we want to elaborate on. We 
want to register video interviews, store and 
disseminate new sketchbook stories where the 
drawer guides the viewer through a sketchbook 
within the EAAE network theoretically, 
thematically and practically. We also want to 
organise a symposium and online activities 
within the EAAE network on the pedagogical 
power of  the sketchbook. Recordings of  
these sessions can become part of  the 
SKETCHATLAS platform. This is an innovative 
blended learning concept focusing on freehand 
architectural drawing in architecture. In 
contemporary education we accelerate through 
technology a connection between schools 
and safeguard the knowledge of  freehand 
architectural drawing for the future.

We will conduct this process of  knowledge 
collection and dissemination step by step. 
We foresee an open call, in-depth interviews 
with specialists on drawing and at least one 
recording day of  sketchbook stories. This 
recording day can be part of  a symposium of  
the EAAE and fits in the network ambition of  
the EAAE. Further ideas can be discussed and 
enrich the project. Sketching is a language to 
respond to an emergent need. Sketching can 
transform complexity into spatial concepts. 
The dialogue is essential, and the sketchbook is 
a connector. Sketchbook stories are as diverse 
as the society they seek to serve. Sketching 
must be an example of  playful anticipatory 
imagination. By rebooting the traditional 
sketch education we connected with the 21st 
century in the project. The project combines 
research and practice, where ongoing research 
and practical teaching enforce each other. The 
reciprocity between practice and academia 
is vital. By using the sketchbook stories 
we connect architectural education with 
professional practice. The drawing didactics 
in the project are a mirror for what we teach, 
how we teach and why we teach. The project 
becomes a building.
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Re-thinking Public Spaces
Bojana Bojanić Obad Šćitaroci, Marko Rukavina, Tamara 
Zaninović, Ana Sopina and Kristina Perkov

We present an interdisciplinary and 
participative approach to the urban design 
studio, teaching students how to (re)design 
open public space and prepare them to detect 
complex, socially sensitive situations. Students 
attend this compulsory course, “Studio III – 
Landscape Architecture,” in the fifth semester 
of  the third year of  the undergraduate “Study 
of  Architecture and Urbanism.”

Developed over three academic years (2020/21 
to 2023/24) by the coordinating team at the 
Department of  Urban Planning, Spatial 
Planning and Landscape Architecture, this 
methodology combines interdisciplinary 
and participative collaboration. Student 
assignments share the spatial theme 
“Rethinking and (Re)Designing Open Public 
Spaces in New Zagreb Area.” Each year the 
focus shifts across four neighbourhoods in New 
Zagreb, south of  the river Sava, developed in 
the second half  of  the 20th century, embodying 
modernist and post-modernist urban planning. 
This urban context encourages students to 
understand 20th-century city development 
and respond critically to current needs through 
research and interdisciplinary discussions.

The three assignments form a coherent series:

•	 East New Zagreb (2021/22): enhancing 
modernist heritage by re-analysing and 
proposing solutions in Zaprude, Utrina, 
Travno, Dugave.

•	 South New Zagreb (2022/23): creating 
community places through designs for 
selected areas in Utrina, Sopot, Siget, 
Trnsko.

•	 West New Zagreb (2023/24): finding urban 
public systems and mediating spatial 
boundaries in diverse neighbourhoods: 
Trnsko, Savski gaj, Kajzerica, Lanište.

Offering multiple locations to choose from 
was well adopted, enabling personal choice 
and comparative learning. Discussions 
about different sites encouraged a holistic 
view of  the wider neighbourhood and New 
Zagreb. Students felt part of  a series, learning 
from previous visions, while coordinators 

strengthened connections with local 
communities.

Participation took place throughout the 
semester via:

•	 a) assignment preparation based on 
community interviews;

•	 b) guided field tours with 100–150 students 
and mentors involving presentations and 
conversations with residents;

•	 c) exhibitions mid- and end-semester, 
presenting projects to communities for re-
evaluation and reimagining.

The studio operates in three roughly one-
month blocks. Interdisciplinary lectures at 
each semester’s start connect perspectives 
from architects, biologists, and sociologists. 
Lecturers also act as guest critics at semester 
end, fostering resilience through exchange 
between practice and academia. This 
environment allows students to embrace 
complexity and uncertainty. Designing on 
urban and architectural scales, students 
develop articulated spaces detailed technically.

Working in pairs encourages collaboration 
and dialogue. Final projects include a poster 
(50×100 cm) and a booklet combining theory, 
design process documentation, and solutions, 
including plans, sections, catalogues of  
architectural and landscaping elements, and 
scenarios over time. The booklet narrates 
project evolution, valuing process over result 
and fostering research.

The assignments promote wider 
interdisciplinary collaboration with other 
University of  Zagreb faculties (Biology, 
Agronomy). Yearly exhibitions gather students, 
mentors, local communities, museums, and the 
Zagreb Association of  Architects in discussion-
centred forums beyond campus.
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City in Dialogue
Maxime Zaugg

The elective module ‘Urban Planning 2’, 
entitled ‘City in Dialogue’, focuses on the study, 
application and evaluation of  various methods, 
processes and tools that promote effective 
dialogue between planners, professionals 
involved in urban change and the public. 
This module emphasises interdisciplinary 
urban planning, stakeholder engagement 
and the societal role of  dialogue. It provides 
students with thematic content, literature and 
guest lectures to offer diverse perspectives 
and knowledge. Regular lectures, thematic 
inputs, group discussion and one-to-one 
meetings allow students to reflect and present 
their research on methods and tools through 
group work and discussions with internal 
and external guests. The core of  the module 
is to explore the potential and challenges of  
different forms of  dialogue in urban planning 
and their societal implications.

The ‘City in Dialogue’ seminar aims to teach 
students to establish a dialogue with society in 
their role as architects. In doing so, they should 
become aware of  what agencies they have as 
architects and what it means to operate in a 
network of  different actors. By showing the 
stages of  the multi-layered processes and by 
carrying out the different phases of  a compact 
‘dialogue’, the students should become aware 
of  where the challenges of  professional life 
lie and how, through the strategic use of  their 
skills and knowledge, they can contribute their 
influence on the transformation of  the built 
environment.

The seminar is divided into three thematic 
parts: Phase 1 (Tools), Phase 2 (Application) and 
Phase 3 (Realisation/Implementation). Each 
phase builds on the findings of  the previous 
one. Phase 1 analyses the tools used, modified 
and applied in architecture and urban design in 
order to establish a dialogue. Students explore 
four categories  of  tools: the physical scale 
model, the digital scale model, verbal exchange 
through interviews and co-drawing. They 
explore how these tools can be used to establish 
dialogue and what it means to apply the tools 
of  urban design in and with society at large. 

Phase 2 requires students to define their own 
application for dialogue based on a refined tool, 
targeting a specific public space and audience, 
while conducting the dialogue themselves. 
To this end, students work in groups of  three 
to develop their own question concerning an 
important aspect relating to public space. This 
makes the dialogue tangible and concrete. 
The final 3rd phase addresses a critical but 
often overlooked aspect of  participatory 
processes: the evaluation and implementation 
of  the gained knowledge from the dialogues. 
Students then apply their findings through 
small-scale implementation in public spaces. 
These findings are regularly discussed in the 
group, with the groups also discussing each 
other’s results. The final projects are then 
presented to guests and reflected on together. 
The compact implementation of  such a process 
pursues several didactic goals that will play an 
important role in the architects’ practice.

The seminar aligns with key pedagogical 
approaches of  the EAAE. Firstly, architectural 
education prepares students for diverse 
practice: engaging in interdisciplinary dialogue 
with an audience allows students to navigate 
and articulate within complex structures and 
processes. Second, architectural education 
prepares students to manage the whole: the 
seminar encompasses an entire process, from 
researching and defining tools, to formulating 
questions, to selecting a target audience, to 
realisation. In this way, students gain practical 
experience through a tangible implementation 
at the end of  the process. Thirdly, architectural 
education enables students to respond to 
emerging needs: architects at the beginning 
of  their careers can navigate and act in 
complex interdisciplinary structures, which 
is crucial for their future and the quality of  
building culture. The seminar also emphasises 
the unique dialogue between academia 
and practice, the diversity of  architectural 
education that reflects the needs of  society and 
encourages architecture students to explore 
diverse roles within and beyond the discipline.



68 Pedagogy Awards 2024 


	Reuse
	Hani Buri, François Esquivié and Nicolas Grandjean

	The Great Game 
	Valeria Federighi, Tommaso Listo and Camilla Forina

	Sustainable Architecture
	Camillo Boano

	Global Perspectives
	Peggy Winkels-Ludo Schouterden and Rudolf Perold-Dirk Naudé

	Participatory Design of Space
	Kristina Careva and Rene Lisac

	Architecture and Film
	Service-Learning practicums
	Plácido Lizancos

	Interdisciplinary
Approach for Planet
	Sebnem Hoskara

	The Wall
	Ceren Boğaç

	Thinking and Building with Plant Fibers and Raw Earth
	Superstudio
	Fieldstation Studio
	Bio Craftsmanship
	Rachel Armstrong

	Object, Artifact & Narrative Structures
	Paul O Robinson

	Duality of Design
	Teaching Urban Design to Nonarchitects
	Game of Forms
	Carlo Deregibus

	Change Now
Architecture Later (NOW)
	Matthew Crabbe

	Whole Life Design
	Noel Brady

	Bioregional Design Lab
	Niklas Fanelsa

	Sketchatlas
	Saidja Heynickx

	Re-thinking Public Spaces
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